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FORKTORD 


There  are  two  teacUing  courses  offered  to  all  the  Towson  students.  Tite 
first  course  (Education  101)  is  a  survey  observation  course.   Two  years  ago  a 
syllabus  (nov;  in  the  process  of  revision)  was  developed  as  a  guide  to  introduc- 
tion to  teaching.  Its  keynotes  are:  observation  of  children  in  a  normal  class- 
room, then  comparison  by  the  student  observer  v/ith  his  own  buildh-up  attitudes 
toward  such  work,  then  new  generalizations  formulated  by  the  student  observer 
to  fit  the  present  type  of  school.  In  this  course  there  may  be  participation 
in  teaching  by  some  students,  very  simple  elements  of  teaching.  The  course  is 
given  to  all  entering  students  during  their  freslman  year. 

The  second  course  (Education  303  and  404  for  county  students  and  Education 
203  and  304  for  city  students)  is  one  in  which  an  entire  semester  is  spent  by 
each  student  in  practice  centers  in  tvro  different  nine-vreeks'  experiences.  All 
the  hours  are  devoted  to  the  practice  of  teaching  -  v/hether  the  teaching  be  done 
by  the  student  herself,  by  another  student  teacher  (for  there  are  usually  two 
teachers  assigned  to  a  class)  or  by  the  teacher  of  practice. 

This  nexv  biolletin  -  A  Guide  to  Student  Teaching  -  endeavors  to  formulate 
for  the  student  some  guiding  principles  for  all  the  factors  with  which  the  stu- 
dent must  deal  when  performing  the  teaching  act.  It  must  be  remembered,  however, 
that  such  a  series  of  generalizations  is  not  viciously  academic,  but  is  simple 
and  pragmatic,  and  follows  attempts  at  formulation  of  principles  by  the  stu- 
dents themselves  during  their  two  teaching  experiences.  Oior  great  sin  in  edu- 
cation generally,  all  over  the  country,  is  that  the  many  classroom  teachers  are 
so  busy  teaching,  they  fail  to  educate.  The  aim  in  a  vital,  planning.  Teachers 
College  is  to  prepare  students  to  work  vdth  the  minds  of  children — observing, 
evaluating,  and  re-directing  mental  professes,   "How  minds  behave"  or  "minds  in 
the  making"  might  be  a  good  sub-title  for  this  bulletin. 

The  present  manual  is  intended  for  the  use  of  all  those  concerned  with  the 
final  course  in  student  teaching.  Every  member  of  the  faculty  assists  in  the 
supervision  of  the  students  while  teaching,  some  at  one  time,  some  at  another, 
and  in  planning  the  content  subjects  with  xirhich  the  student  is  equipped  for  his 
center.  Every  student  takes  the  course.  So  large  a  group  can  work  more  effect- 
ively if  there  is  some  written  statement  of  principles,  objectives,  and  activi- 
ties to  which  all  may  turn  as  a  common  point  of  reference. 

In  the  first  typing  The  Guide  was  the  work  of  the  supervisors,  and  teachers 
of  practice.  The  entire  faculty,  through  a  revision  committee,  was  more  directly 
responsible  for  the  first  revision  v/hich  was  done  in  the  summer  of  1931.  Another 
year's  experience  with  The  Guide  brouglat  it  closer  to  the  goal  of  representing 
the  point  of  view  of  the  entire  faculty,  which  the  second  revision  showed,  Now 
in  1937  we  are  revising  it  again. 

The  plan  of  coordination  of  theory  and  practice  in  operation  at  Tov/son  has 
largely  determined  the  contents  of  Tlie  Guide.  Because  imits  of  i.vork  are  pre- 
pared by  the  students  under  the  direction  of  the  subject  matter  specialists  in 
the  subject  matter  courses  and  later  taught  by  the  students  in  the  practice 
centers,  the  discussion  of  planning,  teaching,  and  recording,  for  instance,  takes 
character  from  the  conditions  brought  about  by  the  coordination  plan.  Similarly, 
the  cooperation  between'^e  Teachers  College  faculty  and  the  supervisory  and  ad- 
ministrative staff  in  the  field  has  influenced  the  discussion  of  all  the  chapters. 

The  Guide  sho^old  serve  the  desir  able  end  of  promoting  appreciation  for  the 
value  and  high  status  of  the  teacher  of  practice  and  of  the  student  teaching  term, 

LIDA  LEE  TALL,  President 
Tlie  STATE  TEACHERE  COLLEGE  at  TOWSOF  ^  '^J^^^'^n 
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PART  I 
GENEIiAL  BACKGROUllD  OF  lim  COURSE 


Chapter  I 

Principles  Underlyin,';  the  Adainistration 
and  Gontjnt  of  Siu^LJit  Teaching 

The  principles  which  have  deteimined  the  course  in  Student  Teaching  have 

been  outlined  in  tvra  divisions:  Administration  and  Content.  It  is  important 

that  such  differentiation  be  made  in  order  to  be  able  to  distinguish  clearly 

betvreen  problems  of  organization  and  problaas  concerned  vjith  the  materials  of 

instruction.  An  organization  may  be  well  planned  and  yet  fail  because  it  lacks 

v;ell  chosen  content.  Likewise,  rich  content  may  have  little  meaning  when  the 

organization  does  not  emphasize  the  proper  relationships.  The  ideal,  of  course, 

is  a  balance  between  the  two.  Checking  the  administrative  plan  and  the  content 

of  the  course  against  the  principles  which  follow  should  help  to  attain  such 

balance.  It  is  important,  however,  to  bear  in  mind  that  the  principles  are  not 

final  or  comprehensive.  Since  it  is  recognized  that  a  change  in  pount  of  view 

may  necessitate  re-statement,  simplification  or  expansion  of  principles,  these 

are  presented  for  p\irposes  of  discussion  and  use.  Their  soxindness  should  be 

tested.  The  findings  of  the  tests  should  determine  the  changes  to  be  made, 

I,  Principles  Underlying  the  Administration 
of  Student  Teaching 

(1)  Student-Teaching  should  be  the  coordinating  course  of  the  college 

program.  The  principles,  teclmiques  and  materials  of  the  courses  given  at  the 

college  should  function  directly  in  the  student  teaching  ©enters.  The  activities 

in  the  centers  should,  in  turn,  en-rich  and  modify  the  college  courses.  Theory 

and  practice  work  hand  in  hand  in  the  centers.  This  principle  finds  application 

particiiLarly  in  the  planning  and  the  teaching  of  the  units  of  instruction, 

(Chapters  II,  V,  XII).  The  use  of  the  principles  is  illustrated  particularly  in 

the  planning  and  teaching  of  the  units. 
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(2)  Student-teaching  should  be  comprehensive.      This  principle  implies  that 

a  student  should  be  free  from  all  other  requirements  during  the  period  of  student- 
teaching  in  order  that  he  may  participate  in  all  activities  -  school  and  commun- 
ity -  related  to   a  teacher* a  work  (Chapters  II,  VI,  XI,  XII). 

(3)  Student-teaching  should  provide  for  differentiation.     Such  differen- 
tiation includes  length  of  the  student-teaching  term,   the  term  or  terms  in  which 
student-  teaching  is  done,  the   sequence  and  kinds  of  activities  undertaken,   the 
tjrpes  and  ages  of  the  children  taught,   the  amount  and  kind  of  supervision  needed, 
and  the  amount  and  kind  of  exploration  conducted  by  the  student.     Flexibility  in 
administration  is   essential  if  the  responsibility  for  meeting  the  needs  of  in- 
dividual students  is  accepted  (Chapters  II,  XI). 

(4)  Student-teaching  should  be  carried  on  under  typical  and  normal  con- 
ditions, most  helpful  for  the  students*   groxvth.     Teachers  of  Practice  should  be 
selected  with  great  care, 

(5)  There  should  be  a  small  number  of  students  in  any  given  center.     The 
value  of  this   is  self-evident.     The  fewer  the  students  at  a  center,   the  more  re- 
sponsibility and  practice  can  be  given  each  student  though  the  absolute  number 
vath  which  best  results  can  be  sectored  has  not  been  determined  (Chapter  II). 

( 6 )  Teaching  begins  as  soon  as  possible  after  the  students  come  to  the 
practice  center.     Students  have  had  contacts  with  children  since  the  beginning 

of  the  second  semester  at  fche  college.      They  come  to  the  centers  with  units  care- 
fully made.     They  have  had  opportunity  to  visit  the  center  while   they  have  been 
building  up  this  background.     Ihej'-  are  ready  to  begin:  teaching  om  the  first  day 
and  should  be  encouraged  to   talze  part  in  the  vrork.     (Chapters  II,  VII,  VIII). 

(7)  Adequate  supervision  is  an  important  factor  in  grovrth  of  student- 
teaching.      The  supervision  includes  cooperative  planning  xvith  the  teacher 
immediately  in  charge;    the  subject  matter  instructors,   particularly  those  vdio 
have  taught  the  students  prior  to  his  student  teaching  period;    the  instructors 
in  education  courses,   and  the  directors  of  student-teaching  (Chapter  II). 
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II.     Principles  Underlyin{^  the  Content 
of  Student-Teaching 

(1 )  Student-teaching  tal^es  into  consideration  the  goals  and  practices  of 
the  local  school  systems.     The  student  should  become  familiar  with  courses  of 
study,   biilletins  and  all  other  material  issued  by  the  local  school  administra- 
tion;   should  folloTJ-  the  rules  and  regulations  of  the  school  board;    should  learn 
to  nalce  and  keep  records  according  to   the  forms  in  use  in  the  school  system 
(Chapters  III,   IV,  V). 

(2)  Student-teaching  is  a  fusion  of  observation,  participation,   and  in- 
dividual, group,   and   class,  teaching.     This   principle  opposes  the  idea  of  gradual 
induction  into  teaching  through  isolated  sequential  steps  of  observation,  par- 
ticipation,  and  teaching.     Instead,   these  are  fused  in  carrying  out  any  unit  of 
instruction  and  may  vary  in  order  both  according  to  the  needs  of  the  situation 
and  of  the  student   (Che^jter  II). 

(3)  Student-teaching  is  comprehensive  in  scope.  It  includes  all  possible 
phases  of  classroom,  administration  and  instruction  and  of  school  and  community 
activities.     (Chapters  II,   III,  VIII,  DC,  X,  XI,  XII). 

(4)  Students  have  practice  in  both  short   (daily  or  a  single  lesson)   and 
long  distance  planning  and  recording.     It  is  highly  desirable  that  students  take 
a  long  view  of  the  xrark  to  be  taught.      They  come  to   the  centers  after  having  had 
some  practice  in  long  distance  planning  as  experienced  in  the  organization  of  the 
unit  of  work.     Their  experience  in  the  practice  centers  will  give  additional 
skill  as  they  are  able  to  plan  more  specifically  v/ith  the  needs  of  children  in 
mind.     In  addition,   they  are  taught  to  plan  from  day  to  day,  or  from  activity  to 
activity,  upon  the  basis  of  records  of  the  rrark  as  it  progresses.     (Chapters  II, 
IV,   V,   VIII,    IX). 

(5)  Students  are  given  practice  in  analyzing  and  using  such  procedures  as 
have  resulted  from  scientific  experimentation.     The  findings  of  the  best  experi- 
ments that  modern  science  has  to   offer  should  be  kept  before  students.     Each 
subject  matter  specialist  is  responsible  for  circulating  any  findings  in  his 
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field  which  should  modify  the  practice  in  the  centers   (Chapters  III,   IV). 

(6)  Student-teaching  enriches  and  clarifies  the  body  of  principles  which 
the  student  is  developing  in  his  college  courses.     Desirable  as  it  is   to  give 
students  many  and  varied  experiences  in  student-teaching,    it  is  obviously  im- 
possible to  give  him  more  t  han  a  suiall  body  of  experiences  as  compared  with  the 
size  and  complexity  of   the  field  of  teaching.     It  is,   therefore,   of  the  greatest 
importance  that  the  student  develop  from  his   toachinc  experiences  a  vrorking  body 
of  principles  v/hich  will  serve  Lim  in  meeting  new  situations.      By  principles 
here  is  meant  not  onlj'  principles  of  education,  but  also  principles  of  any  given 
area  of  human  knowledge  and,   perhaps,  most   importcmt  of  all,   those  principles 
pertaining  to  relationships  of  man  to  man  and  of  man  to  the  universe.      (Chapters 
III,   IV,  V,  VIII,    IX,  XI,  XII,  XIII). 

(7)  Student-teaching  includes  an  analysis  and  evaluation  of   its  experiences. 
Such  an  analysis  and  evaluation  make  it  possible  for  the  student  to  use  his  ex-^ 
periences  in  meeting  new  situations   (Chapters  III,   IV,  XIII,  XIV).      The  prin- 
ciples underlying  administration  and  content  of  student-teaching  have  been 
stated  in  the  foregoing.     In  addition,    some  little  amplification  has  been  made 

in  order  that  a  slight  background  for  viaat  is  to  follow  might  be  provided.     While 
the  chapters   in  which  certain  principles  are  particularly  elaborated  have  been 
indicated,   it  will  be  found  that  most  of  them  operate,  either  directly  or  in.- 
directly,    in  the  whole  student-teaching  situation. 
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Chapter  II 
The  QrGaiiization  of  Student-Teaching 

The  State  Teachers  College  uses  three  student  teaching  fields:      The  Campus, 
the  State,    and  the  City,     On  the  campus  there  are  the  eight  classes  of  the  eltaa- 
entary  school  available  for  practice.      The  student  enrollment  determines  the 
number  of  classes   that  are  used  each  year  in  the  schools  of  the  counties  and 
Baltimore  City.     Each  student  teaching  center  is  in  charge  of  a  teacher  who  is 
directlj''  responsible  for  the  supervision  of  the  students  in  his  center.     Tiie 
student-teaching  program  in  the  Campus  Elementary  School  and  the   affiliated 
county  schools  is  under  the  general  admin.istration  and  supervision  of  the  Director 
of  Kural  Education  Vvho  negotiates  viith  the  President  of  the  Teachers  College  on 
all  matters  affecting  the  relationship  of  the  administrative  and  supervisory 
officers  of  the  county  centers  and  the  Principal  of  the  Campus  Elementary  School, 

Uie  city  student  teaching  centers  are  under  the  general  administration  and 
supervision  of  the  Director  of  City  Practice  who  negotiates  with  the  President  of 
the  Teachers  College  on  all  matters   affecting  the  relationship  of  the  city  centers 
to  the  city  administrative  and  supervisory  officers  and  to  the  President  of  the 
Teachers  College, 

All  instructors  in  the  college  assist,    in  so  far  as  their  schedules  permit, 
in  the  supervision  of  their  particular  subject  matter  fields  in  the  student- 
teaching  centers  and  are  in  close  touch  with  the  directors  of  student-teaching. 
The   coordination  of  the  work  of  the  student  teaching  centers  and  the  courses 
given  at  the  college  is  one  of  thT  most  important  policies  operating  in  teacher 
preparation.     A  Comiaittee  on  Teacher  Preparation  has  for  its  personnel  the  Pres- 
ident of  the  College,  the  assistant   to  the  president,   the  two  directors  of 
practice,  the  principal  of  the  elementary  school,  the  instructor  who  gives  both 
the  Education  101  course  known  as  Introduction  to  Teaching  and   the  Education  331 
course  knovm  as  Ifodern  Trends  in  Education,   and  the   instructor  who  gives  the 
course  knovm  as  IZindergar ten-Primary  Methods  and  Materials.      This  committee  meets 
once  a  month  or  upon  call  of  the  President  of  the  College.     The  function  of  this 
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comaittee  is  to  promote  the  coordination  and  integration  of  the  professional 
education  of  students. 

In  the  second  semester  of  the  Freshman  year  students  experience  their  first 
teaching  course  entitled  Introduction  to  Teaching  (Education  101).   In  this 
course  they  observe  once  each  week  in  the  various  grades  of  the  Campus  Elementary 
School,  make  careful  records  of  their  observation,  and  carry  on  conferences  with 
their  instructor  and  the  grade  teacher  concerning  the  work  observed. 

The  teaching  courses  (Education  303  and  404  for  county  students  and  Educa- 
tion 203  and  304  for  city  students)  occur  in  the  Junior  and  Senior  years  re- 
spectively. A  half  semester  (nine  weeks)  may  be  spent  in  a  primary  center  in  the 
junior  year  and  another  half  semester  in  an  intermediate  center  in  the  senior 
year,  or  vice-versa.  In  either  case  each  student  has  nine  v;eeks  of  training  in 
both  an  intermediate  and  a  primary  grade  with  opport-unity  for  study  and  growth 
between  the  tivo  experiences.  Because  of  the  continuation  of  the  three-year  pro- 
gram for  Baltimore  City  students  leading  to  a  teaching  diploma,  the  student 
teaching  will  occur  in  the  Sophomore  and  Junior  years. 

In  the  semester  just  preceding  each  of  the  teaching  experiences  students  are 
assigned  to  the  centers  in  which  they  will  practice.  Each  one  prepares  a  unit 
for  his  particular  center  as  a  part  of  one  of  his  courses  taken  at  this  time, 
Hie  steps  in  the  preparation  of  this  unit  are  outlined  as  follows: 

1,  The  Director,  the  Teachers  of  Practice  and  the  College  instructors,  who 
are  teaching  the  students  during  any  semester  prior  to  student  teaching,  confer 
for  the  purpose  of  selecting  topics  for  units  to  be  prepared  for  teaching  in  the 
succeeding  semester.  Such  topics  are  chosen  from  the  courses  of  study  followed 
in  the  centers. 

2«  Students  visit  the  centers  for  the  piirpose  of  discussing  their  plans 
with  the  Teachers  of  Practice  in  order  that  they  may  become  acquainted  with  chil- 
dren and  the  environment  of  the  particular  class  they  wr'.li  teach. 

3.   The  units  are  prepared  in  connection  xvith  the  subjecc  matter  courses 
nnder-tho  direction  of  the  subject  matter  instructors.  Subject  matter  instructors, 
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the  grade  teacher,  and  the  director  of  student  teaching  may  share  in  guiding  the 
preparation  of  these  units, 

4.  The  students  teach  the  units  in  the  student  teaching  centers  under  the 
direction  of  teachers  of  practice,  making  records  of  the  work  as  it  progresses, 

5.  Subject  matter  instructors  who  helped  prepare  the  units  visit  each 
center  to  see  some  phase  of  the  work  taught, 

6.  Directors  and  teachers  of  practice  observe  students  at  work,  give  help 
to  them,  conduct  conferences,  and  confer  with  subject  matter  specialists. 

7»  Teachers  of  practice  and  students  send  records  of  the  unit  as  carried 
out  in  the  center  and  comments  to  the  directors  of  student  teaching  who,  in  turn, 
confer  with  the  subject  matter  instructors  about  the  results, 

8,  Copies  of  some  of  the  outstanding  units  and  records  of  their  use  are 
filed  in  the  library  for  study  by  both  faculty  and  students. 

The  teaching  of  the  unit  at  the  center  might  be  termed  the  major  activity 
for  child  development  in  v<hich  both  the  teacher  of  practice  and  students  share. 
Perhaps  an  hour  or  two  hours  a  day  may  be  set  aside  for  it.  It  may  be  that  one 
student  xvill  be  responsible  for  carrying  through  one  phase  of  the  work  with  one 
group  of  children,  while  the  other  students  are  concerned  with  other  groups.  The 
teaching  of  the  unit  vdll  not  be  discussed  further  here  since  it  vfill  be  taken  up 
in  detail  later,  but  it  needs  to  be  mentioned  because  it  is  indicative  of  the  co- 
operative character  of  the  work  at  the  practice  centers, 

Tne  teacher  of  practice  plans  the  work  with  the  students.  Experiences  of 
the  children  apart  from  the  major  activity  are  allocated  by  the  teacher  of 
practice  to  the  student  or  himself.  All  work  at  the  center  is  carried  on  co- 
operatively. So  it  is  with  other  class  responsibilities,  with  social  activities, 
and  with  community  activities. 

But  where  does  a  student  begin  his  work?  For  how  much  is  he  responsible? 
How  long  should  he  continue  in  any  one  activity?  ViThat  variety  of  teaching  ex- 
periences should  he  have  accomplished  before  the  term  is  completed?  These 
questions  are  often  asked.  To  answer  them  definitely  is  impossible.  What  is 
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done  depends  entirely  upon  the  strengths  and  needs  of  the  student  and  the  needs 
of  the  children  at  the  practice  center.  There  is  nothing  to  indicate  that  it  is 
best  for  all  students  to  start  with  a  small  group  of  children,  or  by  teaching 
spelling,  or  by  attending  to  the  ventilation  of  the  room.  Nor  is  there  anything 
to  show  that  the  work  should  be  divided  equally  as  to  time,  nor  that  every  stu- 
dent should  teach  arithmetic,  for  instance,  for  one-third  of  the  time.  But  there 
is  some  reason  and  some  foundation  in  psychological  law  in  having  each  student 
begin  with  that  activity  in  which  he,  by  special  aptitude,  or  special  preparation, 
or  both,  is  most  likely  to  attain  success.  Similarly,  it  xvould  seem  better  to 
start  with  something  that  carries  with  it  the  adventure  of  teaching  and  allow 
matters  of  daily  routine  to  be  subordinated  to  the  larger  responsibilities.  Some- 
thing of  the  same  nature  is  true  of  the  children  to  be  taught.  The  needs  of  the 
pupils  as  well  as  those  of  the  students  must  be  considered  and  so  adaptations  are 
made. 

As  to  the  amount  of  work  a  student  should  carry,  one  can  only  say:  No  more 
and  no  less  than  he  can  carry  ivell.  How   long  should  he  continue  in  any  activity? 
This  is  perhaps  the  most  difficult  of  the  tliree  questions.  He  should  not  leave 
it  permanently  until  he  feels  some  satisfaction  in  his  success;  he  should  not  stay 
so  long  on  one  piece  of  vjork  that  other  experiences  will  be  neglected.   This 
type  of  organization  calls  for  constant  planning,  assignments,  planning  adjust- 
ments and  readjustments  by  the  teacher  of  practice  and  the  student  in  order  that 
each  student  may  get  the  best  and  widest  experiences  with  consideration  of  his 
needs  and  those  of  the  children. 

How  much  more  is  expected  in  Senior  student  teaching  than  in  Junior  student 
teaching?  Obviously  the  second  experience  should  provide  for  an  increase  in  re- 
sponsibility for  the  total  teaching  situation;  it  should  enable  the  student  to 
refine  his  techniques,  enlarge  his  special  abilities,  and  strengthen  his  weakness- 
es; it  should  acquaint  him  with  a  greater  range  of  curriculim  materials  and  with 
more  understanding  of  administrative  organization.  Much  of  the  exact  content  of 
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this  second  experience  will  depend  upon  the  exact  content  of  the  student's  first 
experience.  Records  of  his  Junior  student  teaching  activities  will  need  to  be 
taken  to  his  Senior  teaching  center  so  that  each  student's  experience  may  be 
supplemented,  balanced,  and  rounded  out  in  this  the  most  respcmsible  of  his  teach- 
ing courses. 

Suggestions  to  Students 

1,  Think  through  the  kinds  of  r>.ontacts  you  should  have  during  your  student- 
teachings  experiences  v^ith:   The  teachers  of  practice,  the  director  and  super- 
visor of  practice;  the  subject  matter  instructors  who  visit  you;  the  president 
of  the  Teachers  College.  Try  to  define  your  relation  as  a  student-teacher  to 
each. 

2,  Try  to  know  as  many  students  teaching  at  other  practice  centers  as  you  can, 
EKchange  ideas  and  experiences. 

3,  Check  the  preparation  you  made  beforehand  for  teaching  in  your  present  center. 
Try  to  fill  in  the  gaps, 

4,  Compare  this  chapter  with  Chapter  I.  Indicate  the  parts  of  the  present 
chapter  which  are  applications  of  the  principles  given  in  Chapter  I. 
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Chapter  III 

Mnis  of  Education 

I,  Aims  of  Education  are  here  defined  in  a  broad  sense. 

The  word  "aim."  has  been  used  by  educators  with  a  variety  of  meanings. 

In  the  intei-ests  of  clear  expression  it  has  been  agreed  to  use  the  word  in 

the  lai'ge  sense  indicated  by  Mead, 

...  "Throughout  this  book  the  term  aims  v/ill  be  used  to  indicate  the 
very  broad  and  comprehensive  purposes  of  an  entire  educational  system, 
e.g.,  the  conception  of  culture  in  the  educational  system  of  the  United 
States,  or  the  purposes  of  a  state  system  to  improve  moral  character." 

And  again  im  differentiating  aims  from  other  educationeiL  terms  Mead  emphasizes 

the  bigger  definition  in  saying: 

,.,  "The  aims  are  great  social  conceptions,  covering  large  masses  of 
people. ..." 

No  doubt  other  definitions  of  aims  might  serve  as  well  but  for  the  present 

we  shall  accept  the  term  in  its  broadest  sense  and  reserve  purposes,  objecr. 

■fcives,  and  goals  for  other  specific  uses, 

II,  International  agreement  as  to  Aims  of  Education  is  as  yet  in  its  earliest 

stages. 

Attempts  to  define  aims  "by   any  group  larger  than  a  national  state  have 

been  fragmentary  and  not  truly  representative.  Furthermore,  the  idea  that 

nations  might  work  together  on  universal  problems  of  social  betterment  is  a 

product  of  the  present  century  and,  as  such,  is  far  too  young  to  have  borne 

much  fruit.  Dr.  G.  S.  Counts  has  stated  aims  of  education  as  conceived  im 

various  times  and  places I 

Social  Control  -  Primitive  peoples 

Self-Conscious  nationalism  -  Fascist  Italy  and  Japam 

Imperialism  -  Philippines,  Posen  and  Georgia 

Class  domination  -  Nineteenth  Century  Prussia  and  England 

Individual  success  -  United  States 

General  enlightenment  -  Denmark 

Social  revolution  -  Russia 

•%ead:  Supervised  Student  Teaching,  p.  20 

^Ibid:  p.  23 

founts,   George  S.   -  in  course,   Education  and  Nationalism,   given  at  Teachers 
College,  Columbia  University,   Summer,  1930. 
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Professor  I.  L.  Kandcl  similarly  voices  the  great  diversity  of  aims 

araong  the  nations  of  the  world: 

"In  France  the  aim  of  education  is  to  secure  the  citizen  loyal  to 
republican  principles  and  imbued  v/ith  an  appreciation  of  her  national 
cultui-e;  Germany  looks  for  the  self-reliant,  resourceful  citizen,  active 
and  initiating,  and  loyal  to  the  principles  of  the  nevir  democracy;  England 
aims  to  develop  the  character  and  personality  of  the  individual  on  the 
Platonic  theory  that  if  the  individual  is  properly  educated,  the  welfare 
of  the  state  is  assured;  Russian  education  is  directed  to  the  productive 
of  loyal  Communists,  and  Italian,  of  loyal  Fascists,  In  each  country 
the  aim  of  the  state  appears  to  be  clear  and  education  is  adjusted  to 
that  aim...." 

These  thoughts  indicate  hov?  very  far  from  the  present  is  the  day  when 
the  nations  v;ill  be  united  by  a  common  aim  for  the  education  of  their  peoples. 
Tlie  vrork  that  such  men  as  Counts  and  Kandel,  and  their  co-workers  in  the  In- 
ternational Institute,  are  doing  to  bring  about  contacts  among  those  working 
in  education,  should  eventually  help  to  achieve  such  ccsnmon  purposes.  Perhaps 
study  of  the  educational  philosophies  of  the  nations  set  forth  in  the  1929 
Yearbook  of  the  International  Institute  will  leave  a  residual  which  can  be 
accepted  by  all  nations  as  an  aim,  however, far  i-emoved  from  it  current 
practice  miiy  be. 

The  closest  attempt  yet  riaade  at  a:i  expression  of  what  might  be  termed  an 

international  aim  of  education  is  found  in  the  proceedings  of  the  fifth  world 

conference  of  Tlie  Neiv  Education  Fellowship  help  at  Elsinor,  Denmark,  in 

August,  1929.  Tlie  following  quotations  are  significant: 

"Childliood,  both  as  an  actual  period  of  living,  and  as  a  period  in 
v/hich  the  foundations  of  a  sane  and  useful  adulthood  are  laid,  is  but 
imperfectly  understood.  It  is  being  increasingly  realized  that  each  in- 
dividual is  essentially  creative  as  well  as  receptive  and  cooperative. 
By  the  combined  efforts  of  all  those  who  are  approaching  the  problems  of 
education  in  this  faith,  it  is  hoped  that  the  way  to  I'eleaae  to  con- 
structive ends,  the  poxrers  latent  in  every  human  being,  may  be  dis- 
covered. " 

"The  curriculum  should  provide  direct  contact  with  life  situations, 
allowing  for  self-expression  through  activity.  It  should  meet  at  every 
stage  the  physical,  emotional,  mental  and  spiritual  needs  of  the  child's 
developing  nature.  It  should  introduce  him  to  the  cultural  heritage  of 
the  race  and  equip  him  with  the  fundamental  knowledge  necessary  to 
modern  social  life,  /[he  child  should  be  regarded  as  an  individual  cap- 
able of  unique  development  and  yet  be  prepared  by  social  enteiprises  to 
take  his  place  in  the  community.  Discipline  which  is  rigid  and  com- 
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pulsive  should  be  replaced  by  the  development  of  the  sense  of  initiative 
and  responsibility,  through  which  self-discipline  is  attained." 

"Education,  scientifically  founded  and  creatively  directed,    can 
lead  to  the  establishment  of   a  vrorld  commonvrealth  free  from  the  evils  of 
wasteful  competition  and  from  the  prejudices,   fears,    and  frustrations 
that  are  the  inevitable  outcome  of  an  insecure  and  chaotic  civilization!. 
Tlie  cooperation  of  parents  and  teachers  can  liberate  the  children  from 
the  trammels  of  outworn  convention  and  enable  them  to  take  their  place 
as  oonstructive  citizens  in  a  swiftly  changing  age."^ 

Education  in  harmony  with  the  needs  of  child  nature,  which  respects  in- 
dividuality, which  uses  scientific  findings,  which  holds  to   a  forward  look  in 
this  rapidly  changing  age,  which  develops  social  responsibility  -  these  are 
the  ideals  animating  the  philosophy  expressed  by  this  internationally-minded 
group.     Can  every  nation  accept  them?     Probably  in  time.     Meanwhile,   there 
are  thinkers   in  every  country  who  have  broken  avray  from  tradition.     Wherever 
one  meets  them  -  England,  Russia,   Germany,  Denmark,   France >  America  - 
natiQii»p|L   barriers  drop  wmj  and  one  is  conscious  of  a  world  fellowship,    an 
intellectual  and  emotional  bond,   v;hich  brings  courage  for  the  future, 
III.  No  single  aim  s.eems  sufficient  for  the  process  of  education  in  America. 

Has  the  United  States  a  national   aim  of  education? 

..."The  time  has  come  when  education  in  the  United  States  must  be- 
come more  self-conscious  than  it  has  been.      Ttie  one  enduring  aim  that 
has  persisted  since  the  Revolution,   equality  of  opportunity,   is  not  an 
adequate  guide  for  the  development  of  a  national  system  of  education.. 
Nor  can  it  be  claimed  that  the  other  aim,   the  development  of  "Republican 
Machines"  has  been  satisfactorily  met.     Tliere  has,  particularly  during 
and  since  the  War,   been  much  talk  of  Americanization,   especially  of   ohe 
immigrant,  but  true  Americanization,  whether  of  the   immigrant  or  of  the 
citizen,    is  not  likely  to  be  achieved  until  there  is  a  better  conception 
of  what  is  meant  by  Americanism  and  the  fundamental  principles  underly- 
ing Anerican  society.     Until  that  is  achieved  American  education  is 
likely  to  be  at  the  beck  and  call  of  new  theories,   changing  devices,   and 
uncertain  objectives." 

It  is   evident  that  Kandel  feels  keenly  the  need  of  a  better  conception 


^To-ijards   a  New  Education.     A  Record  and  Synthesis  of  the  Discussions  of  the  New 
Psychology  and  the  Curriculum,    at  the  Fifth  World  Conference  of  the  New  Edu- 
cation Eelloivship  held  at  Slsinor,   Denmark,    in  August,   1929,     Edited  for  the 
N.E.E.   by  William  Boyd,    assisted  by  M.  M,  Mackenzie  with  an  Introduction  by 
Sir  Michael  Sadler,   pp.   469-470, 

%andel,   1.  L,:    "The  State  and  Education  in  Europe",    Teachers  College  Record, 
Vol.  X:ai,   No.   8,  May,    1930,   p.    732, 
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"of  what  is  weant  by  Americanism  und  the  fundaiaental  principles  underlying 
Araerican  society",  und  that  our  traditional  aim,  equality  of  opportunity,  is 
not  adequate  guide  for  the  development  of  a  national  system  of  education. 

The  instability  of  Americtm  education  that  Kandel  deplores  would  dis- 
appear if  the  interpretation  of  the  unique  function  attributed  to  it  by  Dean 
Russell  were  generally  accepted.  In  "The  Educational  Paradox:  An  American 
Solution",  Dean  Russell  begins  by  stating  the  paradox  that  he  finds  char- 
acteristic of  all  education;  ite,,  that  it  seeks  to  train  youth  "to  rale  and 
to  be  ruled,  to  lead  and  to  follow".  He  goes  on  to  show  that  the  age-old 
method  of  resolving  the  paradox  was  accomplished  through  reinforcing  class 
cleavage,  by  holding  the  masses  in  subjection  through  superstition  and  fear, 
and  by  assigning  leadership  to  a  military  or  ecclesiastical  aristocracy.  He 
contrasts  with  this  the  Airisrican  method  of  resolving  the  paradox  through  aim- 
ing to  develop  the  ability  of  every  individual  to  lead  und  to  follow,  to 
create  the  leadership  of  the  expert,  and  to  incite  the  individual  to  volun- 
tary subjection  to  such  leadership, 

A  feu'  lines  from  the  article  particularly  forcible  in  their  expression 
of  aim  are  quoted: 

";7hen  we  speak  of  leaders  we  are  not  thinking  of  an  aristocratic 
class,  but  rather  of  experts  capable  of  giving  a  particular  servicec" 

"And  just  as  in  the  old  world  the  schools  have  been  used  to  attain 
their  ideal  of  docile,  obedient  subjects  of  a  monarchical  state,  so  oio" 
schools  are  striving  to  train  citizens  who  will  voluntarily  subject 
themselves  to  expert  leadership  in  a  democratic  society," 

"We  have  no  schools  set  apart  for  leaders;  all  our  schools  are  de- 
signed to  help  each  student  make  the  most  of  hiiaself ,  to  help  him  to 
follow  msely  and  to  lead  effectively." 

It  is  difficult  to  conceive  of  an  aim  more  inspiring  in  its  challenge  to 

youth,  in  its  hope  for  the  future,  and  in  its  fundamental  conception  of  the 

principle  of  democracy  than  the  aim.  thus  expressed  by  Dean  Russell, 

Meanwhile,    the  most  generally  accepted  nation-wide  expression  of  aims  is 


^Russell,,  James  Earl,      "The  Educational  Paradox:  An  American  Solution."     Journal 
of  Adult  Education,  No,   3,   June  1929,   pp.    237-245. 
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found  in  the  well-laiown  "seven  cardinal  principles"  of  the  National  Education 
Association: 

1.  Health  5,  Citizenship 

2,  Command  of  the  fundamental  processes  6.  V/orthy  use  of  leisure 

3.  Worthy  home  membership  7,  Ethical  character 

4,  Vocation 

They  are  broad  in  scope,  but  if  all  the  educational  systems  of  the  United 
States  were  to  vrark  toward  these  aims,  defining  them  more  concretely  accord- 
ing to  environmental  conditions  and  needs,  progress  vrould  be  inevitable. 
IV»  Various  statements  of  aims  by  c  ontemporary  educators  are  quoted  for  the  stu- 
dent's help. 

The  evolution  of  aims  of  education,  is  a  long  slow  process.   The  National 
Council  of  Education  published  in  1931  a  compendium  of  aims  of  education  en- 
titled "Wiat  are  the  Objectives  of  Education",  beginning  with  those  ex- 
pressed by  Plato,  iiJistotle,  and  Comenius  and  tracing  the  statements  of  other 
famous  educators  up  to  the  time  of  our  own  contemporaries.  One  cannot  read 
the  stateraents  of  aims  without  appreciating  the  fineness  of  thinking  and  the 
conception  of  education  here  represented.  At  the  same  time  one  is  likewise 
impressed  by  the  diversity'-  of  directions  implied  and  the  difficulty  of  unify- 
ing such  expressions.  In  the  first  place,  as  has  been  so  frequently  noted, 
life  is  changing  with  amazing  rapidity,  A  civilization  imrgely   agrarian  is 
giving  way  to  a  civilization  largely  industrial.  Our  very  means  of  sub- 
sistence are  changing  and  causing  changes  in  nearly  every  aspect  of  life. 
Hence,  the  institutions  designed  to  serve  the  former  social  order  must  nec- 
essarily make  many  adjustments.  Some  analyses  of  the  new  era  have  already 
been  made  and  these  point  out  the  need  not  only  for  the  best  development  of 
the  individual  as  an  entity  but  also  for  the  identification  of  the  individual 
with  society,  so  that  interdependent  living  can  go  on  at  an  increasingly 
higher  level.  Because  present  group  living  is  extremely  complex,  education 


■'-ITational  Council  of  Education,  National  Education  Association,  Detroit, 
February  26,  1931, 
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in  and  for  the  social  group  is  correspondingly  complex.  Thus  various  aims 

of  education  emerge  and  many  educational  institutions  are  concerned  with  this 

intricate  problem.  Several  statements  of  aims  are  added  to  show  further  the 

trend  of  contemporary  thought: 

Kill   —  "To  bring  about  desirable  changes  in  thought,  feeling,  and 
aetioa. " 

Kandel  —  "To  help  individutils  to  slowly  mature  into  personalities." 

Briggs  —  "To  help  people  to  do  better  the  things  they  are  likely  to 
do  anyway." 

Russell —  "To  train  citizens  v;ho  vjill  voluntarily  subject  themselves  to 
expert  leadership  in  a  democratic  society;  to  help  each  student 
to  make  the  most  of  hiraself ,  to  help  him  to  follow  wisely  and  to 
lead  effectively." 

Thorndike  and  Gates  —  ..."The  ultimate  aim  of  education  is  to  realize 
a  condition  in  which  himian  wants  may  be  most  f-olly  satisfied. 
Iliman  wants  are  given  this  position  of  supreme  importance  for 
the  reason  that  anything,  act,  condition,  or  event  in  life  has 
importance,  value,  interest,  or  significance  only  as  it  tends  to 
affect  -  to  satisfy  or  tmvart  -  man's  cravings.  Human  wants  be- 
come the  central  concern  of  the  process  of  education  because 
they  are  the  primary  and  essential  factors  in  initiating  and 
sustaining  action  of  all  kinds.  Thinking,  imagination,  feeling, 
acting,  forming  and  brealcing  habits  are  subordinate  to  the  dy- 
namic factors  -  vrhich  may  be  termed  ^vants,  urges,  cravings, 
impulses,  interests  -  which  generate  and  maintain  them.  To 
change  a  want  is  to  make  the  most  fundamental  of  possible 
changes.  Once  a  want  is  changed,  all  sorts  of  subordinate 
changes  in  thought,  feeling,  and  action  occur  as  a  result..." 

Bode  —  "In  view  of  this  situation  the  suggestion  presents  itself  that 
our  best  clue  to  the  educational  problem  lies  in  the  concept  of 
growth.  Perhaps  tne  most  desirable  and  significant  educational 
ideal  for  us  to  adopt  is  that  of  fostering  intellectual  and 
spiritual  growth.  If  this  be  the  case,  then  the  aim  of  education 
in  so  far  as  education  can  be  said  to  have  an  incliisive  aim,  is 
to  provide  as  adequately  as  possible  for  the  creation  of  new 
aims,  ...Life  is  a  process  in  which  the  present  is  continuously 
enlarged  and  transformed.  Present  achievements  become  stepping- 
stones  to  further  achievements;  present  appreciations  prepare 
the  way  for  further  appreciations;  present  growth  gives  capacity 
for  further  growth.   To  set  up  fixed,  inclusive  ends  in  advance 
is  to  ignore  the  fact  that  life  is  too  varied  and  too  expansive 
to  observe  such  limits.  Our  horizon  retreats  as  we  proceed,  our 
aims  and  ideals  change  vjith  the  changes  in  our  environment  and 
with  our  growth  in  intellectual  stature.  It  is  precisely  in 
this  progressive  self-expression,  this  enlargement  of  capacity, 
this  continuous  enricliment  of  experience,  that  life  finds  its 
fulfilliaent  and  its  sufficient  excuse  for  being, "^ 

^Tliorndike;  E,  L,,  and  Gates,  Arthur  I.  Elementary  Principles  of  Education. 
Hew  York:  Macmillan  Company,  1929.  p.  20. 

^Bode,  Boyd  H.  Fundamentals  of  Education.  New  York:  Macnillan  Co.  1921.  p, 11-12. 
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Judd  —  "Tlie  goals  of  teaching  are  now  set  in  terms  of  the  useful 

habits  which  pupils  need  for  the  higher  achievements  of  in- 
tellectufil  and  social  life.   There  is  no  contentment  with 
formal  knowledge  and  formal  skill  in  childish  arts..  Training 
is  for  the  larger  purposes  of  life.  The  matter  can  be  formu- 
lated as  follows:  The  modern  school  assumes  that  the  pupil 
is  ultimately  to  be  introduced  to  all  of  the  intellectual  arts 
and  to  all  of  the  practical  skills  which  he  is  fitted  by- 
natural  ability  to  take  on.   Tne  goal  of  education  is  thus  set 
in  terms  of  a  complete  and  broad  education," 

Bobbitt  —  "The  business  of  education  today  is  to  teach  the  growing  in- 
dividuals, so  far  as  their  original  natures  will  pemiit,  to 
peirform  efficiently  those  activities  which  constitute  the 
latest  and  highest  level  of  civilization.  Siroe  the  latter  con- 
sists entirely  of  activities,  the  objectives  of  education  can 
be  nothing  other  than  activities,  and  since;  after  being  ob- 
sei-ved,  and  activity  is  mastered  by  performing  it,  the  pro- 
cesses of  education  must  be  the  observing  and  performing  of 
activities.   Tne  curriculum  is  that  performance  of  the 
activities  in  their  earlier  stages  out  of  v/hich  the  matured 
perf ormanc e  grows . " ^ 

This  group  of  statements,  and  others  not  included  here,  show  the  variety 

and  diversity  v/hich  characterizes  such  expressions.  A  student  may  find  that 

one  statement  leads  to  clearer  thinking  for  him  than  another.  After  further 

thought  and  experience  he  is  urged  to  focus  upon  those  which  best  point  out 

education  direction  for  him. 


^Judd,  Charles  H,   "Some  Constructive  Principles  of  Reorganization". 
Elementary  School  Journal  23:   413-22,  February,  1923. 

^Bobbitt.  Summer  School  Course,  University  of  Chicago,  1932. 
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Chapter  IV 

Principles  of  Leaininc  and  Teaching 

I,  The  scope  of  educational  literature  necessitates  the  statement  of  essential 

principles. 

The  literature  of  education  has  become  a  large  and  conpreiiensive  body 
of  material.  Educational  experiDicnt  and  philosophy  have  uncovered  whole 
areas  of  truth  in  the  realm  of  education.  Practice  "in  the  field"  has  led 
to  the  acceptance  of  many  ideas  concerning  good  current  practice.   The  pro- 
cess of  enlarging  and  refining  educational  thought  and  practice  will  probably 
go  forward  faster  in  the  future  than  in  the  past.  As  this  body  of  mfiterial 
groxvs  it  is  more  and  more  important  that  one  reduce  much  of  it  to  a  fev; 
essential  ideas  xvhich  can  be  held  in  mind  and  used  daily.   Tiiese  become, 
then,  a  working  body  of  principles  for  the  student  of  education. 

This  process  of  concentrating  many  varied  ideas  into  clear  statements 
is  slow  and  lavorious.  A  typical  group  of  senior  students  at  the  end  of  its 
student  teaching  experience  attempted  to  state  for  itself  a  few  principles 
of  education  that  it  believed  and  had  found  useful.  Quite  a  long  period  of 
deliberation  was  taken  up  in  discussing,  clarifying,  ana  formulating  the 
familiar  idea  that  "learning  is  an  active  process".  Simple  though  this 
statement  is  its  implications  are  profound.  Bat  only  after  going  over  the 
ground  and  seeing  the  opportunities  as  well  as  the  dangers  latent  in  such  a 
truth  does  the  student  see  its  nagnitude. 
II.  A  tentative  definition  of  "principle"  is  set  up  for  consideration. 

Many  authors  in  the  field  of  education  treat  principle  in  some  way  but 
nearly  every  author  assumes  a  different  definition  of  the  word  "principle", 
A  group  of  faculty  members  in  stating  the  principles  suggested  in  this 
chapter  found  it  necessarjr  to  set  up  a  limiting  definition  of  the  term.  This 
committee  also  found  it  helpful  to  keep  in  laind  that  education  is  guidance 
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in  activities  to  gain  developraeiit  aiad  to  make  adjustments  according  to 
standards.   In  the  interests  of  clarity  it  was  decided  to  use  for  present 
purposes  the  definition  that  a  principle  is  a  general  statement  about  huiaan 
learning  based  upon  truth  from  biology,  psychology,  sociology,  the  physical 
sciences,  or  other  areas  of  human  knowledge,  such  as  -  philosophy,  aesthetics 
or  religion,  that  have  been  tested  through  experience  and  may  be  used  as  a 
guide  for  further  practice.   It  is  seen  at  once  that  many  principles  are  re- 
lated to  several  of  these  areas;  for  example:  "Training  is  harmful  when  it 
pi-ecedes  or  follows  the  appropriate  readiness  to  be  trained"  is  true  of 
learning  from  several  angles.  Children  who  have  been  taught  to  walk  before 
they  arc  "ready"  to  walk  present  one  illijstration  of  this  on  the  physical 
plane,  Forcing  irataature  six  year  old  children  to  read,  when  they  are  not 
mentally  ready,  provides  us  with  an  exfimple  in  the  field  of  psychology.  Like- 
wise, deferring  instruction  in' reading  long  after  reading  readiness  has  been 
attained  by  a  mentally  mature  c  hild  is  xvasteful  and  perhaps  harmful.  Some 
principles  as  stated  are  closely  allied  to  sociology,  as  for  instance:  "If 
the  individual  is  to  take  his  place  as  a  member  of  a  democratic  group,  he 

must  have  ability  to  use  individual  liberty  and  respect  for  the  right 

2 

Fathers."   Others  seem  quite  philosophical  in  trend.  In  testing  each  prin- 
ciple as  it  has  been  defined  above,  it  is  necessary,  first,  to  identify  it 
with  the  science  and  philosophy  to  which  it  is  related;  and  secondly,  to  de- 
termine its  value  through  experience  and  its  function  in  relation  to  practice. 


•^Hetherington,  C.  V\f..  School  Program  of  Physical  Education,  024. 
%atthias,,  Margaret  E.  The  Beginnings  of  I\xt   in  the  Public  Schools,  P.  11. 
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Soqio  principles  of  teaching  axid  learning;  thus  defined  are  presented  under 
two  headings, -those  that  serve  to   devulop  the  personality  of  the  learner,    and 
those  that  state  or  imply  desirable  practices  in  teaching  and  learning.     The 
implications  and  suggested  applications  have  been  stated  with  the  hope  of  guid- 
ing the  student  in  a  more  effective  use   of   uducation.al  principles: 


I.     Principles  that  tend  to  develop  individuals  capable  of  making  adjustments 
or  necessary  modifications  for  desirable  living, 

A.     The  physical,  mental  and  emotional  natures   ai'e  mutually  interrelated  in 
the  continuous  development  of  the  child. 


Irapli  cat  ions 

1.      The  individual  functions 
more   effectively  when  he 
has  a  strong  healthy 
body. 


2.     Motor  coordination  is 
related  to  social  adap- 
tations  and  intelligence. 


3.      The  child's  health,   his 
intellectual  pursuits, 
and  his  behavior  patterns 
are  affected  by  the  econ- 
omic  and  social  con- 
ditions of  his  environ- 
ment. 


Applications 

1.   The  child  should  have  every  opportun- 
ity to  develop  physical  fitness. 
Some  of  his  major  needs  are: 

a.  An  environment  that  maintains  and 
promotes  health. 

b.  Medical  care  for  correction  of 
physical  defects,    such  as:   vision, 
hearing,  physical  deformities,   and 
dental  needs. 

c.  Guidance  in  developing  health 
habits,   such   as:    rest,   relaxation, 
exercise,    and  proper  diet. 


2,  The  school  needs  to  provide  a  tlexi- 
ible  program  for  the  motor  minded 
child  so  that  he  may  get  satisfac- 
tion through  his  efforts, 

3,  Tlie  child  should  be  freed  from  all 
emotional  tension  or  over-emphasis 
of  his  lack  of  motor  coordination  or 
verbal  learnings. 


4,     A  study  should  be  made  of: 

a.  Hie  family  life  of   the  child, 

b.  The  child's  contacts  with  those 
of  his  social  age  and  adults. 

c.  The  cultural  and   recreational 
opportunities  of  the  child's  en- 
vironment  . 
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Implications 


Appli cations 

d.     The  traditions,    ideals  and  atti- 
tudes of  the  people  in  the  child's 

conmunity. 


5,  Experiences  should  be  provided  in 
which  the  child  may  learn  values 
basic  to  character. 


6.  The  individual  should  be  given  a 

rich,  varied  and  balanced  program  to 
develop  a  well  rounded  personalityo 


B.  Life  consists  of  continuous  adjustments  to  changing  conditions. 


Implications 

1,  The  function  of  educa- 
tion is  : 

a.  To  provide  for  contin- 
uous growth. 

(1)  By  continuous  is 
meant: 

(a)  That  education 
begins  with 
earliest  in- 
fancy and  goes 
on  throughout 
life. 

(b)  It  rises  grad- 
ually to  ever 
higher  levels 
of  development 

(2)  By  growth  is  meant 

(a)  Development  of 
natural  powers-" 
mental ,  phys- 
ical, and 
spiritual, 

(b)  Preserving  the 
best  of  the 
cultural  de- 
velopment. 

b.  To  furnish  a  variety 
of  activities  as 
nearly  like  life  sit- 
uation as  possible. 


Applications 
Growth  is  achieved  through: 

a.  Starting  v;ith  the  individual 
vjhere  one  finds  him, 

b.  Providing  a  program  of  activi- 
ties v/hich  permit  freedom. 

c.  Developing  a  sense  of  responsi- 
bility giving  opportunity  for 
creative  expression. 

d.  Using  individual's  interests. 

e.  Carrying  the  individual  from 
higher  to  higher  levels  of 
attainment. 


2,  Examples  of  such  activities  (impli- 
cations, 1-b)  are: 

a.  In  biological  sciences:  field 
trips,  to  visit  forms  in  ther'.r 
natural  habitats,  and  visits  to 
museums  to  gain  an  ac quaint .ance 
virith  less  faiailiar  organismso 
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Implication;: 


c.      To  teacli  the  individ- 
ual to  think  scien- 
tifically.    Scien- 
tific thinking  in- 
cludes: 

(1)  The  recognition 
of  a  diffictaty. 

(2)  The  stating  of  a 
pro  bl  an . 

(3)  The  formulation 
of  a  hypothesis. 

(4)  The  accumulation 
of  facts  hearing 
on  a  problem, 

(5)  Weighing  the 
values  of  these 
facts, 

(6)  Drawing  conclu- 
sions. 

(7)  Acting  on  convic- 
tions or  decisions 


d.  To  teach  boys  and 

girls  to  meet  nevi:  sit 
uations  by  using  the 
best  in  their  social 
heritage. 


Applications 

b.  In  physical  sciences,  study  of 
machines  used  in  evory-day  life, 
and  experimentation  in  order  to 
illustrate  basic  principles. 

In  social  sciences,  participation 
in  social  groups  for  purposes  of 
safety  education  and  for  conserv- 
ing natural  resources. 

c.  In  oral  and  written  English,  pre- 
paration for  life  needs;  such  as 
friendly  letters,  telephone  con- 
versations and  introductions. 


Situations  in  which  scientific  think- 
ing nay  take  place: 

a»  Choosing  a  safe  route  home  from 
school. 

b.  Determining  why  wheat  is  an  im- 
portant crop  of  the  central  State. 

c»  Uflderstanding  the  r?;asons  for 
the  hibernation  of  bears. 

d.  Investigating  methods  of  con- 
trolling floods. 


Certain  contributions  of  the  past  are 
embodied  in  coiirses  of  study;    such  as: 

a.  The  Arabia  nurabers  ,   the  alphabet, 
masterpieces  of  literature  and 
music . 

b.  The   effect  upon  civilization  of 
the  internal  conbustion  engine, 
printing,  mreless,    telegraphy, 
the  discovery  of  micro-organisms, 
democratic  forms  of  government. 
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C,     Learning,  desirable  or  undosirablo,   goes  on  as   a  continuous  process  in 
home,   school,    church,   and  coimaunity. 


Implications 

1.  Teachers  need  to  recog- 
nize the  worth  of  ex- 
periences in  the  home. 
Teachers   should  make   an 
effort  to  understand  the 
aims  and  programs  of  on- 
vironraental  agenc  ies . 

2,  The  school  should  cooper- 
ate with  such  agencies  in 
their  programs  of  desir- 
able activities   for 
pupil  grciiirth. 


3»     The  school  should  compete 
with  undesirable  commun- 
ity practices. 


4,     Schools   should  provide  fojj 
adult  education. 


Applications 

1.  Recognition  of  family  relationships; 
hobbies;  trips;  economic,  civic,  re- 
ligious and  social  life  of  home. 


2»     Recognition  of: 

a.  Health  programs  of  clubs,    such 
as  Scouts  and  4-H  Clubs. 

b.  Nature  programs  of  Scout  and 
Handicraft  organizations. 

c.  Library  and  muceuin  activities. 

d.  Traditions,    ideals  and  attitudes 
based  upon  religion. 

3,     Guidance  in  respect  to: 

a.  Theatre  productions   in  the 
neighborhood. 

b.  Lectures  and  concert  opportunities 

c.  Radio  broadcasts. 

d.  Recreational   centers. 

4,  A  program  for  adult  education  nay 
include: 

a.  Parent-teacher  meetings, 

b.  Child  study  groups. 

c.  Visiting  days  for  parents. 

d.  Curt\iral,  vocational  and  recre- 
ational c  oux"ses. 

e.  Forums  and  discussion  groups. 
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II •  Principles  that  make  teaching  and  learning  more  effective, 

A,  Education  is  an  active  continuous  process.   (We  learn  to  do  by  doing.) 


Implications 

1.  The  nature  of  a  child  is 
a  process,  purposeful 
activity. 
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3. 


4. 


5. 


6. 


Education  of  a  child  is 
active,  not  passive  (no 
standardized  behavior) 


Education  should  meet 
present  genuine  need  I 
a  forced  need) . 


not 


When  the  vAole  self  is 
active,  it  tends  tovrards 
wholesome  and  complete 
living  (less  waste  of 
time  and  energy) 


Education  must  use  child 
purposing  for  rapid  and 
permaiient  learning  (not 
teacher  imposed) 


Education  must  provide 
learning  situations  that 
will  lead  to  further  de- 
sirable activities. 


Applications 

1.  Education  (the  school)  must  provide 
opportunities  for  self- initiated, 
complete  acts,  as  learnii;g  to  conve7 
an  idea  and  express  it  correctly. 


2,  Education  must  provide  in  curricula, 
materials,  methods  and  content  of 
texts,  in  order  to  insure  positive 
learning  situations. 


Education  must  provide  materials  and 
experiences  that  reach  the  present 
levels  of  child  thought.  For  in- 
stance, books  should  be  used  as 
sources  of  information  and  ideas  to 
be  used  in  cari^'-ing  out  life  activi- 
ties, rather  than  subject  matter 
memorized  for  future  use. 


4.   a.  Education  should  provide  for  a 

variety  of  interests,  individual 
and  social,  and  a  complexity  of 
activities  in  all  stages  of  de- 
velopment. 

b.  Education  should  challenge  the 
child  to  work  at  xvorthwhile  en- 
terprises that  affect  his  whole 
thinking.  E3:amples;  setting  and 
pursuing  a  goal  as  a  life  work; 
solving  a  difficult  problem;  pc=r- 
forming  scientific  experiments. 


5,  Education  must  use  experiences  that 
are  of  vital  interest  to  the  child 
as  a  social  being.  Example:  plant- 
ing a  garden,  cooking,  caring  for 
pets.  Offer  a  solution  for  a  problem. 


6.  Provision  for  experiences  for  de- 
veloping of  human  meanings  and  values; 
such  as,  banl:ing,  drawing  books  from 
the  library,  visiting  other  class- 
rooms, experiencing  vital  reading  in- 
struction, cooperating  with  others 
in  a  group  activity. 


24, 


IiTiplications 

7,     Education  should  rosult 
in  changes  of  conduct   and 
better  adjustraents  in 
life. 


8,     Education  should   affect 
the  child's  attitude  or 
desire  to  learn  and  the 
degree  of  satisfaction 
that  accompanies   the 
activity. 


Applications 


7,     Education  should  provide  situations 
that  develop  independence   in  secur- 
ing information,   consideration  for 
younger  children,   study  of  the  oi-f*an- 
ization  of  material,   confidence  in 
attacking  problems,    etc. 


8»     Through  self-initiated  and  purpose- 
ful  activities,   or  through  the  rep- 
etition of  activities  with  a  new 
approach  (association  of  ideas), 
better  learning  continually  results c 


B,      Because  no  tvro  persons  are  alike,    education  needs   to  provide  for  individ- 
ual differences. 


Implications 
1»     Children  differ  in  their 

a.  Past  experiences. 

b.  Mental  and  physical 
characteristics. 

c.  Emotional  responses. 

d.  Out-of-ochcol  environ- 
ment. 


Applications 

1,  A  comprehensive  study  of  individual 
children  in  the  group  is  essential. 

2,  Individual  needs  are  met  by  such 

means  as: 

a»     Supplying  desirable  experiences 

b.  The  using  of  visual,    auditory 
and  motor  experiences. 

c.  Adapting  materials  and  activi- 
ties to  the  ability  and  needs  of 
the  individual . 

d.  A  sjnnpathotic  understanding  of 
the  child's   emotions. 

3,  Timing  activities   to  fit  individual 
needs. 


C.     The  educative  process  is  at  all  times  conditioned  by  the  learner's  in- 
interests,   capacities  and  emotions. 


Implications 

1,     The   educative  process  in- 
volves guidance  in  exper- 
iences  and  activities 
that  are  essential  for  the 
development  of  the  indi- 
vidual  in  social  living. 


Applications 

1,     Child  guidance  functions  best  when 
t^iere  is : 

a.  An  understanding  of  child  nature 
and  its  development  at  different 
levels  of  growth. 
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Iiripli  cat  ions 


2. 


The  interests  of  the 
learner  are  the  exper- 
iences that  have  real 
value  for  him. 
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Interest  or  motivation  is 
at  the  root  of  all  learn- 
ing and  tends  to  stimu- 
late effort. 


4. 


Capacity  involves  the 
ease  with  which  an  in- 
dividual adjusts  to  or 
affects  his  environment. 


Applications. 

b.  An  analysis,  of  the  pupils'  cumu- 
lative inventory  that  shows  the 
chronological  age,  educational 
age  for  achievement  in  formal 
subjects,  health  status,  social 
and  economic  background,  special 
interests  in  school  and  leisure 
time,  special  abilities,  etc. 


2,  Children  most  often  respond  when  de- 
sirable interests  are  utilized  as  a 
basis  for  enlarging  or  enriching 
their  experiences.  Many  of  these  in- 
terests are  shown  in  pleasure  reading, 
choice  of  games,  music,  selection  of 
friends,  hobbies,  observing  the 
mechanical  operation  of  equipment, 
hikes,  etc. 


3,  Activities  or  experiences  that  are 
identified  with  the  needs  of  life 
should  be  chosen.  Some  of  these  are: 

a.  Teaching  children  to  study  inde- 
pendently, which  involves  the 
ability  to  observe,  read,  remem- 
ber, think  about  and  use  ideas 
that  have  been  learned. 

b.  Providing  social  situations  in 
which  there  are  open-minded  dis- 
cussions, group  planning  and 
purposing  necessary  for  carrying 
on  an  activity  or  project. 

c.  Creating  situations  for  experiment- 
al learning. 

d.  Providing  opportxmities  for  the 
learner  to  evaluate  his  product 
and  plan  for  its  improvement. 


4.  Adjustments  or  controls  by  the  learn- 
er are  influenced  by: 

a.  A  choice  of  experiences  and  ma- 
terials of  instruction  within 
the  understanding  of  the  pupil. 

b,  A  choice  of  experiences  that  will 
challenge  the  maximum  effort  of 
the  pupil  and  give  him  satis- 
faction in  the  doing. 


26, 


Implications 


5,     Capacity  is  influenced 
by  rich  aiid  ividened  ex- 
periences. 


6. 


7. 


Bnotional  behavior  may 
take  the  form  of  habits 
which  control  the  atti- 
tude and  conduct  of  the 
individual.   (It  is  an 
active  process  of  learn- 
ing.) 


The  value  of  an  emotional 
adjustment  lies  in  the 
ability  of  ti^^e  individual 
to  reconstruct  or  make  a 
necessary  change  in  the 
environment. 


Applications 

c,  A  selection  of  the  best  available 
testo  that  will  show  learning 
difficulties  of  the  pupil,  follow- 
ed by  experiences  provided  to 
overcome  these  difficulties. 

d.  An  offering  of  opportunities  in 
which  the  pupil  may  cooperate 
with  others  in  improving  con- 
ditions in  the  environment.   This 
may  be  done  in  the  school,  on  the 
playground  or  in  the  community. 
Children  can  contribute  to  public 
safety,  civic  beauty,  comiaunity 
health,  etc. 


5,  a.  Pupils  should  have  the  opportun- 
ity to  learn  how  to  collect  and 
use  information  from  the  many 
available  sources  in  a  community, 
region,  or  country. 

b.  Pupils  should  have  many  opportun- 
ities for  creative  expression  in 
its  varied  forms.  Examples  of 
these  may  be  found  in  art,  music, 
writing,  arrangement  of  materials, 
or  discussion. 


6,  The  environment  should  encourage  the 
child  to  express  himself  freely  in 
order  to  discover  or  build  desirable 
attitudes. 

Conditions  that  encourage  undue 
fear,  timidity,  lack  of  self-confi- 
dence, or  thvrart  self~direction,  self- 
realization,  or  desirable  cooperation 
with  other  individuals  should  be  re- 
moved. 


The  pupils'  program  should  include: 

a.  Social  experiences  in  v/hich  the 
child  may  see  and  understand  him- 
self in  relation  to  the  group#  Ex- 
amples of  these  are:  playing  games, 
cooperating  with  others  in  plann- 
ing, dramatizing  a  play,  assist- 
ing in  a  civic  project,  etc, 

b.  Experiences  in  which  the  pupil  may 
have  contact  with  many  children  of 
his  own  age  as  well  as  adults  who 
have  varied  interests. 
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D,  Learning  in  different  fields  involves  techniques  peculiar  to  each  field. 


laplications 

!•  Education  should  teach  thtJ 
individual  to  think 
soundly. 


2.  Education  should  provide 
for  acquisition  of  certaiii 
desirable  skills. 


3,  Education  develops  in- 
terest and  appreciations 
in  the  arts. 


Applications 

1.  A  good  problem  has  reality  and  is 
worth  solving  from  the  standpoint  of 
the  child. 

2.  Practice  in  problem  solving  involves: 

a.  Accumulating  facts  bearing  on  a 
problem. 

b.  Weigiiing  values  of  these  facts, 

c.  Making  decisions. 

d.  Acting  on  convictions  or  decisions. 

e.  Forming  opinions  on  controversial 
issues. 

3.  Facts  may  be  secured  through:  ex- 
perience, observation,  experimenta- 
tion, reading,  interpretation  of 
pictures,  interpretation  of  maps. 

4.  The  acquisition  of  a  skill  involves; 

a.  Desire  on  the  part  of  the  learner 

b.  A  correct  idea  of  the  process. 

c.  Attentive  repetition 

d.  Accurate  responses. 

e.  Baphasis  on  difficult  parts. 

f.  Use  of  process  or  skill  in 
actual  situations. 

5.  In  order  to  present  the  correct  pat- 
te.rn  the  teacher  must  be  able  to  dem- 
onstrate the  process,  whether  it  is: 
singing  the  melody,  playing  a  game, 
milking  loom,  writing  word. 

6.  Appreciation  of  the  arts  comes  thru: 

a.  /xn  acquaintance  with  and  knowledge 
about  the  arts  which  requires 
direct  contact  and  correct  imagery 

b.  Opportunities  for  creative  ex- 
pression. 

c.  Evaluation  and  guidance. 

d.  Sharing  aesthetic  experiences. 
e»  Re-living  the  experiences,  the 

thoughts,  the  feelings  ex:pressed 
by  art. 
f.  Subordinating  teclmiquo  to  enjoy- 
ment. 
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The  student  may  wish  to  use  some  other  basic  idea  around  v;hich  to  group 
his  principles.  Though  individuals  ^/ill  organize  their  principles  differently 
it  is  essential  that  each  have  his  own  set  of  principles  for  constant  use  in 
planning  and  evaluating  his  work. 
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Chapter  V 
Genex'ali  zations 

I,     Generalizations  defined  and   illustrated 

The  day  al'ter  Thanksgiving  holidays  the  following  conversation  was 

heard  and  recorded  in  a  first  grade  training  center: 

Edgar:      I  xvent   to  New  York  for  Thanksgiving.     You  know  that's   a  long 
xvay  off. 

Hubert:     Oh I   That  isn't  far  away. 

Edgar:  OhI  It  is,  too.  It  took  us  a  whole  night  to  get  there. 

The  conversation  continued  \mtil  the  two  toys  started  to  talk  about 

movies  and  actors  and  ^vhere  they  lived. 

Edgar:  Oh,  they  live  in  Hollywood  and  that's  farther  away  than  New 
York.  It  took  my  father  a  vjhole  week  to  get  there.  So  it's 

a  week  away. 

Hubert:      Tliat's  nothing.      I've  been  to  China  and  that's  three  weeks 
avray. 

li/hat  important   idea  weie these  first  grade  children  vising?     Obviously, 
they  were  comparing  distances  and  travel-times  from  their  own  experience  and 
information.     In  their  own  language  and  as  yet  in  a  simple  manner  these  chil- 
dren wercj  "feeling  the  edge"  of  an   idea  with  which  all  of  us   are  concerned 
and  by  which  all  of  us  are  affected.      "The  earth  is  very  large",   is   the  idea 
as  stated  by  an  adult.     Vifith  additional  study,   travel  and  maturity  these 
children  will  probably  enlarge  their  meaning  of  this   idea.     A  croiis-section 
of  any  group  of  adults,  moreover,  vdll  probably  show  as  many  degrees  of 
understanding  of  such  a  statement  as  there  are   individuals  present.     And 
further,   each  person  will  probably  continue  to  modify  and  clarify  his  con- 
ception of  this  generalization  viith  each  pertinent  experience  ever  after. 
Such  an  idea  can  scarcely  be  static. 

What  is  the  nature  of  these  potent  ideas,  which  vre  aire  calling  "general- 
izations" for  the  present?     Dewey  gives  a  key  answer,  xve  think,    in  his 
definition  of  a  generalization: 
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"A  generalization  is  such  not  in  virtue  of  its  structure  or  bare 
content  but  because  of  its  use  or  function.  An  idea  becomes  general  or 
a  principle  in  process  of  fruitful  application  to  the  interpretation, 
comprehension,  and  prevision  of  the  particular  facts  of  experience." 

If  there  are  certain  continually  functioning  ideas  which  serve  as  this 

definition  points  out,  v/hat  are  they?  If  we  knew  what  generalizations  were 

basic  to  the  best  curricula,  courses  of  study  and  much  of  school  procedure 

would  be  set  up  in  terms  of  their  contribution  to  them. 

II,  Generalizations  for  each  field  determined  upon  by  experts. 

Several  writers  working  on  this  problem  by  various  methods  have  selected 

2 
generalizations  in  their  field.   They  constitute  a  valuable  contribution. 

The  faculty  of  the  State  Teachers  College  at  Tov/son  has  also  set  up  the  gen- 
eralizations it  considers  important  v/ithin  each  subject  matter  field.  They 
are  included  in  this  chapter. 


GH^TERALIZATIONS  BASIC  TO  SUBJECT  MATTER  FIELDS 

Art 

1.  Art  is  not  an  outer  product  nor  an  outer  behavior.   It  is  an  attitude  of 
spirit,  a  state  of  mind  which  has  its  beginning  in  the  individual,  and  de- 
mands for  its  own  satisfaction  and  fulfilling  a  shaping  of  matter  to  new  and 
significant  form. 

2.  Art  information  provided  at  various  levels  and  offered  as  there  is  a  con- 
sciousness in  the  need,  will  enrich  the  impulsive  and  instinctive  expression 
of  thoughts  and  feelings  in  material  forms. 

3.  Art  understanding  is,  on  the  part  of  the  artist,  a  knowing;  on  the  part  of 
the  spectator,  a  seeing. 

4.  Art  consciousness  implies  a  sensitivity  that  comes  with  the  ability  to 
recognize  the  fitness  of  color,  structure,  form  and  other  relations  wherever 
they  are  seen. 

5.  Art  discrimination  is  an  awareness  that  is  the  result  of  a  comprehension  of 
design  along  v;ith  a  comprehension  of  other  qualities.  Every  act  of  discrim- 
ination is  creative. 

Bemice  A.  Brouv/er 
Marie  M.  Neunsinger 

•^Monroe,  P.  (ed.)  Ency,  of  Education,  Macmillan,  1911,  Vol.  Ill,  p.  15. 

^Billings:  Generalizations  in  the  Social  Studies,  1929 
Billig,  F.  G. :  Technique  for  Developing  Content  for  a  Professional  Course  in 

Science  for  Teachers  in  Elementary  School,  1930. 
Craig,  G, :  Horace  Mann  Course  of  Study  in  Science, 
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Literature  and  Reading 

1.     Literature  contributes  to  one's  understanding  of  life   in  all   its  manifesta- 
tions. 
Literature  seeks   to  reveal  man's  interpretation  of  the  universe, 

2«     Literature   is  one  of  the  most  valuable  means   to  a  mutual  understanding  of 
all  nations. 

Literature  helps  to   integrate  society  tlirough  its  artistic  expression  of  a 
race's  experience, 

3»     A  beautiful  book  is  the  vrork  of  art  most  accessible  to   all  through  means  of 
public  libraries. 

Books  present  patterns  of  beauty  most  available  to  show  dominant  ideas   and 
moods  of  every  period, 

4,     The  opportunities  for  \asing  and  creating  literature  are  increasing  with  the 
increase  of  leisure  time  in  iimerica  today, 

"As  a  means  of  entertainment  and  education  there  is  nothing  to  compare  Vi/ith 
reading  and  listening  to  words." 

Eunice  K.  Crabtree 
Alice  L.  Munn 


Language 

1,  Language  is  the  medium  of  all  thought  exchange, 

2,  Enrichment  of  thought  and  refinement  of  expression  are  the  bases  of  language 
power. 

3,  Thought  and  forra  aspects  are  inseparable  in  language  growth. 

4,  Tlioughts  gro;;  through  actual  expreiences,  through  reading,  and  through  con- 
tact with  other  minds  in  listening  or  exchanging  ideas, 

5«  Good  form  grov/s  through  constant  practice  of  correct  usage  at  increasingly 
higher  levels, 

Helen  C.  Stapleton 

Reading 

1,  Reading  is  a  basic  social  need. 

2,  We  learn  to  read  and  we  read  to  laarn. 

3«  Reading  is  the  key  that  unlocks  the  printed  records  of  v^rhat  man  thinks, 
feels,  and  does, 

4,  The  interpretation  of  any  selection  is  in  proportion  to  the  experiences  of 
the  reader. 
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5,  Man's  satisfactory  adjustment  to  moderu  society  deraands  facility  in  the  in- 
terpretation of  vast  amoimts  of  printed  materials.     This  needs  fimdamental 
skill  in  silent  reading. 

6,  Social  situations  frequently  require  adequate  oral  reading  in  order  to  share 
information  or  enjoyment. 

Hazel  L.   Jones 


Literature 

It  Tlie  study  of  literature  contributes  to  such  understandings  of  life  as: 

a.  Experience  xvith  beauty  (of  thought,  feeling,  or  form)  refreshes  the 
spirit. 

b.  Various  races  have  their  own  peculiar  ways  of  expressing  beauty. 

c.  Like  atoms  in  the  physical  universe,  each  person  is  an  organic  part 

of  the  great  social  world. 

d.  Varieties  of  personality  are  infinite. 

e.  Deep  understanding  of  mein  and  the  universe  leads  to  great  tolerance. 

f.  Right  and  wrong  may  not  be  judged  by  absolute  standards. 

g.  The  conflict  betvreen  good  and  evil  is  very  old. 

h.   The  universe  is  governed  by  law;  there  is  an  inescapable  relation 
between  cause  and  effect. 

£»  Tlie  study  of  literature  also  leads  to  such  understanding  regarding  the 
subject  as: 

a.  Literature  is  a  social  study  which  provides  continuity  with  the 
cultural  past. 

b.  A  common  background  of  literary  experience  is  a  splendid  medium  for 
building  a  common  culture. 

c.  The  xvorld  of  literary  characters,  scenes,  and  ideas,  is  a  practically 
limitless  source  of  ideals,  emotions,  adventures,  relaxations,  and 
satisfactions  for  curiosity. 

d.  Through  reading  one  may  enter  into  the  serious  thought-life  of  the 
wo  rid . 

e.  "Language  abilities  are,  in  part,  the  result  of  normally  abundant, 
diversified  reading."  —  Franklin  Bobbitt 

f.  "The  ability,  disposition,  and  habit  of  abundant  and  greatly  diversi- 
fied reading  (furnishes)  a  means  of  enjoyable  and  fruitful  observa- 
tion of  men,  things,  and  affairs,  and  of  vicarious  participation  in 
those  affairs."  —  Fpanklin  Bobbitt 

Irene  M.  Steele 


Geography 

1,     Definite  relationships   exist  between  the  natural  environment  and  the 
activities  of  man. 

These  relationships  are  two-fold  and  involve  "  an  understanding  of  how 
geographic  factors  control  the  life  of  peoples,  nnd  in  turn  are  used  by  them 
to  achieve  the  necessities  of  life... Man  and  the  earth  on  which  he  lives  are 
a  pair  of  influences  ever  acting  and  reacting  on  each  other." 

•'-The  proper  Organization  of  Geography  in  American  Education,   by  J.  R.   Sraith — 
J.  C.  Winston  Company. 
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"The  broader  this  Geographic  base,  the  richer,  more  varied  its  re- 
sources, and  the  more  favorable  its  climate  to  their  exploitation,  the  more 
numerous  and  complex  are  the  connections  which  the  members  of  a  social  group 
can  establish  with  it,  and  through  it  with  each  other.... The  polar  regions 
and  the  sub-tropical  deserts,  on  the  other  hand,  permit  man  to  form  only  few 
intermittent  relations  v;ith  any  one  spot,  restrict  economic  methods  to  the 
lower  stages  of  development,  produce  only  the  small,  weak,  loosely  organized 
horde,  which  never  evolves  into  a  state  so  long  as  it  remains  in  that  re- 
tarding environment." 

2»   "Tlie  earth  is  an  inseparable  xvhole"  v/hose  parts  are  producing  regions  having 
"unity  vjithin  themselves  and  similarity  v/ith  other  regions".  To  intelli- 
gently understand  any  one  region,  it  must  be  considered  in  relation  to  the 
i\4iole« 

3,  The  totality  of  man's  environment  is  complex.  The  factors  of  the  physical 

or  earth  environment  combine  to  make  the  conditions  for  plant  and  animal  life, 
or  the  organic  environment.   Both  of  these  help  to  create  an  economic  en- 
vironment. In  addition  to  these  three,  man  is  also  influenced  by  his  social 
environment • 

4.  The  laws  of  nature  operate  to  constantly  make  changes  in  the  physical  en- 
vironment. The  rocks  and  landscape  give  evidence  of  changes  in  the  part, 

5«  Through  man's  own  development  the  social  and  economic  environment  are  con- 
stantly changing, 

6,  Man's  control  of  his  environment  is  increasing,  thus  widening  the  environ- 
mental influences  to  which  he  is  exposed,  and  upon  which  he  depends, 

7,  There  is  an  increasing  interdependence  of  nations,  based  on  the  creation  of  a 
world  environment  and  world  contacts,  made  possible  through  the  development 
of  transportation  and  communication.  Varying  racial  characteristics,  dif- 
ferences in  natural  resources,  and  differences  in  stages  of  industrial  de- 
velopment tend  to  increase  this  interdependence, 

8,  Geograp  hy  furnishes  the  concrete  background  for  the  understanding  of  current 
happenings,  for  the  e;cplanation  of  the  local  environment,  and  for  the  appre- 
ciation and  enjoyment  of  real  and  vicarious  travel, 

9,  llaps  express,  through  symbols,  facts  and  relationships,  and  can  be  used  to 
gain  information, 

Pearle  ELood 
Harriet  A,  Bader 


■"Influence  of  Geographic  Environment,  by  Ellen  Semple,  p.  53 — Henry  Holt  and  Co, 
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Geography 

A.  Concepts 

1.  Geography  ia  not  r.omething  in  a  book. 

2.  Geography  gives  a  cross-section  of  life  today. 

3.  Geography  givee  insight  into  the  mode  of  life  of  peoples  of  the  earth 
and,  by  comparison  and  contrast,  into  our  own  habits  of  life. 

4.  Gc^ography  is  nore  a  inatter  of  every  day  living  than  a  body  of  organized 
Imowledge. 

5.  Geography  is  largely  a  state  of  mind  -  an  attitude  toward  life  -  seeking 
the  causes  for  the  things  we  see, 

6.  Geography  is  the  understanding  of  the  relationships  of  the  physical  en- 
vironraent  and  the  human  response. 

7.  Geography  lends  itself  readily  to  educational  purposes  because  it  is 
rich  with  problems, 

8.  Geography  is  valuable  as  an  educational  subject  because  it  touches  so 
many  branches  of  knowledge  into  which  it  can  lead. 

9.  Understanding  geographical  phenomena  is  as  essential  as  knowing 
geographical  facts, 

10,  Geographical  facts  are  valuable  only  in  so  far  as  they  fit  together  into 
an  integrated  whole, 

11,  Geographical  study  is  a  matter  of  experiencing  geography  rather  than  the 
acquisition  of  isolatM  facts. 

12,  Geographical  study  involves  descriptive  picturing  and  reflective  inter- 
pretation, 

13,  Detail  study  and  general  study  must  support  each  other, 

14,  Geography  provides  the  opportunity  for  the  vicarious  participation  in 
the  world's  work, 

B,  Generalizations 

1,  Geography  is  a  science. 

2,  Geography  is  the  science  of  the  interactions  of  man  and  the  natural 
environment . 

3,  The  inter-relationships  of  man  and  the  environment  are  a  dynamic  unity, 

4,  The  interaction  of  human  and  physical  forces  expresses  itself  inthe 
regional  character  of  the  landscape, 

5,  The  culture  pattern  reflects  the  stages  of  the  control  of  the  environment. 

E.  C.  ViTalther 
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Health  Teaching 

(The  statements  or  topics  under  the  main  statements  illustrate  merely.  They  are 
not  intended  to  be  inclusive, ) 

1.  Health  enables  one  "to  live  most  and  to  serve  beat" 

a.  One's  state  of  health  affects  the  way  one  works,  plays,  feels  and  thinks 

b«  Tlie  standard  of  health  is  the  best  health  possible  for  the  individual 

c.  "To  live  most"  one  must  work  hard  and  must  play  wholeheartedly 

d.  One'"s  responsibility  to  those  around  him  is  to  be  a  good  citizen. 

2.  In  maintaining  and  promoting  health  one  needs  Jbo  do_  continually  as  well  as  to 
know. 

This  is  the  reason  for  daily  health  practices. 

3.  Tliere  is  a  relation  between  cause  and  effect. 

a.  Food  affects  groi/th  and  ambition,-  food  studies  on  animals,  weight 
records,  etc, 

b.  Ventilation  affects  one's  ability  to  work  readily 

c.  Exposure  and  isolation  are  factors  in  the  spread  and  the  control  of 
corariunicable  diseases. 

d.  Preventions  and  cures  of  diseases  need  to  be  a  definite  relation  to  the 
cause 

4.  "Clean"  in  the  language  of  health  means  freedom  from  the  agents  of  disease 

a.  Sterilization 

b.  Safe  viater 

c.  Inspection  of  food 

d.  Isolation  and  quarantine 

e.  Sewage  and  refuse  disposal 

Anita  S.  Do well 


History 

1»  Social  groups  are  interdependent. 

2»  Social  communities,  even  when  separated  by  time  or  space  have  many  relation- 
ships.  The  fact  that  they  are  different  is  the  natural  result  of  conditions 

and  environment. 

3,  Tlie  irorld  and  human  institutions  are  not  of  yesterday,  but  extend  far  back 
into  antiquity. 

4,  Human  beings  and  society  have  attained  their  present  status  through  a  process 
of  evolution, 

5,  Tlie  history  of  man  shcxvs  the  resiiLt  of  the  relationship  between  man  and  his 
environment . 

6,  Tlie  present  cannot  be  understood  without  recognizing  its  continuity  with  the 
past, 

7,  Eistofical  concepts  must  rest  upon  concrete  evidence. 


Lena  Van  Bibber,  Helen  Coivan,  Harriet  Bader 
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Music 

1.  Music  is  valuable  as  a  means  of   individual  and  group  expression, 

2.  Music  provides  opportunity  for  aesthetic  expression. 
3«     Music  is  valuable  as  a  means  of  social  control. 

4,  Music   provides  for  worthy  use  of  leisure  time. 

5,  Tlie  most  vital  musical  experience  is  that  gained  through  active  preparation 
in  singing  and  playing. 

6,  Tlie  opportunity  to  experience  music  should  be  offered  to   every  child.     Every 
child  should  have  the  opportunity  to  make  the  most  of  his  musical  endovjment. 

Quoted  and  adapted  from  "Ivlusic   for  Public  School  Administrators",  Dykema: 

"Tile  contributions  which  music  malces  to  the  educational  program  may  be 
summarized  under  the  following  six  heads:     1,     Physical;   2,     Emotional;    3. 
Aesthetic   (and  spiritual);    4.  Social;    5,   Skill-developing;    6.      Intellectual  — 

1.  Physical.     Music,   being  one  of  the  laeans  of  communicating  solely  by 
sound,    is  of  the  greatest  value  in  developing  a  nice  sense  of  hearing, 

2,  Emotionsl.     If  modern  psychologists  are  correct  in  maintaining  that 
our  acts  are  determined  primarily  by  how  v/e  feel  rather  t  han  by  what  we  know,    it 
woTild  seen  that  music  must  be  assigned  a  still  larger  place  in  education* 

3,  Aesthetic,     Aesthetic  effects  are  a  higher  type  of  emotional  effects. 
Emotional  responses  are  those  which  result  from  associating  the  music  with 
particular  situations  in  life  external  to  the  music;    aesthetic  responses  are 
those  which  are  confined  to  the   contemplation  of  the  music  itself.      The  evalu- 
ating of  music  from  a  miisical  and  an  artistic  point  of  viev/  naturally  makes  us 
forget  ourselves  and  our  problems  and  thus  gives  the  change  and  rest  which  we 
seek  in  art, 

4,  Social.     Participation  in  making  or  listening  to  music   tends  toward 
friendliness  and  social  intercourse, 

5.  Skill  developing.     In  every  stage,   the  \ise  of  the  powers  and  skills 
developed  in  the  production  of  music  may  be  a  source  of  pleasure  to  those  who 
lise  them, 

6.  Intellectual.     The  performance  of  even  simple  music  deman  ds  thinking 
and  concentration  that  compare  favorably  viith  the  effort  required  for  mastering 
any  subject.     Eliot  said,    "Music  is  the  best  mind  trainer  on  the  list". 

Emma  Weyforth 
Elma  Prickett 
Hazel  MacDonald 
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number 

1,  Number  is  a  fundamental  factor  in  the  control  and  use  of  man's  quantitative 
environment  to  the  betterment  of  the  human  race, 

a.  It  is  a  device  by  means  of  which  man  intioduces  order  and  system  in  the 
world  around  him. 

b.  number  enables  him  to  measure  with  increasing  percision. 

c.  The  present  state  of  refinement  of  our  measuring  devices  is  the  result  of 
a  long  evolutionary  process. 

d.  The  increasing  refinement  of  measurement  makes  man's  adjustment  to  his 
physical  environment  easier, 

2,  As  man's  activities  became  more  extensive  and  complex,  the  science  of  number 
developed  in  answer  to  these  needs. 

a,  "An  exact  and  easily  workable  sjonbolism  for  the  expression  of  ideas"  has 
been  provided. 

b,  Ihe  fundamental  processes,  tables,  and  mechanical  devices  have  greatly 
reduced  the  labor  of  computation. 

3,  Every  hinian  enterprise  or  activity  that  has  a  quantitative  element  or  a  value 
involves  nuraber. 

a.  Number  is  essential  in  all  social  and  economic  institutions,  such  as  the 
home,  the  school,  trade,  taxes,  insurance,  banking,  etc, 

b.  Number  is  basic  in  all  industry:  production,  construction,  transportation, 
distribution,  etc. 

c.  Number  is  basic  in  all  xvork  in  science  :  invention  and  discovery. 

d.  It  is  an  important  element  in  all  art, 

4,  'Many  ways  of  thinking  are  greatly  facilitated  by  mathematics",  as: 

a.  Number  gives  practice  in  forming  generalizations  on  practically  acute  data, 

b.  It  affords,  opportunity  to  see  the  relationship  of  one  variable  to  another 
from  very  simple  situations  to  the  more  complex, 

c.  The  solution  of  the  problems  of  every  day  life  calls  for  discrimination 
in  the  collection  of  reliable  data  and  for  the  rational  interpretation  of 
this  information, 

d.  The  systematic  arrangement  of  data  in  tabular  and  graphic  form  aids 
greatly  in  its  interpretation, 

5,  Tlie  functional  aspect  of  number  is  tremendously  potent  in  securing  a  liking 
for  and  an  appreciation  of  the  subject. 
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Physical  Education 

1.  Tlae  vigorous  total  body  play  activities  offer  tremendous  possibilities  for 
desirable  developments. 

a.  Organic  power  may  be  built. 

b,  Ileuro-motor  skills  may  be  mastered. 

c.  Interprotative  po^ver  may  be  built. 

d,  Hig'at  impulses  and  attitudes  may  be  acquired  (Social  and  emotional) 

(Each  of  these  possibilities  has  a  definite  contribution  to  health,  char- 
acter, citizenship,  the  wise  use  of  leisure  time,  the  rich  full  life,  and 
social  efficiency  in  general.) 

2»  Participation  is  absolutely  essential  in  order  to  secure  the  desired  develop- 
ments. 

a*  Participation  in  many  types  of  play  is  desirable  for  all  around 

development. 
b»  Joy,  happiness,  and  success  are  necessary  for  good  results, 

3,  Adult  guidance  is  needed  in  order  to  attain  acceptable  standards  and  levels, 

Donald  Minnegan 

Sc  i  enc  e 

1.  Animals  and  plants  which  have  become  adapted  to  their  environment  survive. 

a.  All  life  comes  from  life. 

b.  All  living  things  breathe,  utilize  food,  remove  wastes,  reproduce. 

c.  Animals  and  plants  vary  in  the  way  they  prepare  for  unfavorable  con- 
ditions. 

2.  E>:haustion  of  natural  resources  has  implications  that  are  not  alv/ays  self- 
evident. 

a.  Forests  conserve  surface  soil,  conserve  water  supplies,  prevent  floods, 
provide  coamercisil  products, 

b.  Birds  help  man  to  control  many  sorts  of  pests. 

c.  Man  often  destroys  the  balance  of  nature  and  must  work  to  get  nature 
back  on  his  side. 

3.  A  scientific  point  of  view  requires  that  one  seek  for  the  reasons  underlying 
natural  phenomena.  Examples: 

a.  Nature  of  evaporation  and  condensation  -  fog,  rain,  snow,  ice 

b.  Air  pressure  can  do  work 

c.  Electricity  can  flow  over  a  closed  circuit. 

d.  Magnetism  can  be  used  to  do  work. 

4.  The  universe  is  a  complex  but  orderly  system. 

a,  Nat-ure  works  according  to  natural  lavjs. 

b.  Laws  are  based  on  a  cause  and  effect  relationship  that  always  operates 
in  the  same  way. 


39. 

c.  Man  obtains  an  understanding  of  natural  laws  by  intelligent  observation, 
experimentation,  thinking  and  reading. 

d,  Man  gains  control  of  nature  v;hen  he  applies  the  laws  of  nature  intelli- 
gently. 

Minnie  Medwedeff 
Janet  Nelson 
Anita  S.  Do  we  11 


Generalizations  Basic  to  Science 

A.  TiVliat  Science  Is. 

Science  is  a  way  of  finding  out  about  things.  For  the  individual,  it 
is  looking  at  things,  touching  them,  smelling,  tasting,  hearing  them;  caning 
into  direct  contact  with  them  in  as  many  ways  as  possible.  And  then  checking 
and  amplifying  the  knowledge  thus  gained  by  hearing  and  reading  what  others 
have  found  out.  For  society,  science  is  the  sum  total  of  the  observations 
made  by  many  people,  many  times,  under  many  different  conditions. 

B.  V/hat  Science  Has  Found  Out. 

Universal  Identity 

Science  has  found  out  that  everything  is  made  of  the  same  material. 
This  material  is  called  matter-energy.  If  you  think  only  of  the  structure 
of  things,  you  are  apt  to  call  it  matter;  if  you  think  mainly  of  how  things 
behave,  you  are  apt  to  call  it  energy. 

Physics  tries  to  find  out  what  matter-energy  really  is  and  how  it  be- 
haves u.hder  all  sorts  of  conditions.  Chemistry  concerns  itself  with  changing 
one  form  of  matter-energy  into  another.  Geology  is  interested  in  the  matter- 
energy  of  the  earth's  surface.  Astronomy  turns  its  curiosity  toward  the 
matter-energy  of  the  stars  and  planets.  Biology  studies  forms  of  matter- 
energy  which  show  organization:  objects  the  parts  of  v/hich  work  together  for 
the  good  of  the  whole  ohjoct. 

Universal  Diversity.  Classification — ^Man's  Place. 

a«  Science  has  found  out  that  although  everything  is  made  of  one  common 
material,  no  two  pieces  of  this  universal  matter-energy  are  exactly 
£0.  ike;  and  no  one  piece  is  ever  exactly  as  it  previously  was.  No 
two  places  are  the  same;  one  is  here,  the  other  there.  No  two  times 
are  the  same:  one  is  earlier,  the  other  later.  No  two  objects  can 
occupy  the  same  place  at  the  same  time.  Every  object  is  at  least  a 
little  different  from  every  other;  and  every  object  changes  with 
each  passing  second.  Tlie  universe  is  made  up  of  an  enormous  variety 
of  objects. 

b«  This  variety,  this  diversity,  is  of  different  degrees.  One  object 
may  be  only  slightly  different  from  some  others,  but  very  diverse 
from  still  others.  For  our  convenience  in  studying  matter- energy,  ■ 
we  separate  objects  into  groups  on  the  basis  of  degree  of  diversity. 

Taere  are  a  great  many  ways  of  thus  classifying  objects.  One  common 
ivay  is  to  put  all  those  v/hich  behave  in  an  organized  way  {show  cooperation  of 
the  parts  for  the  good  of  the  whole)  into  one  group  and  call  them  organisms. 
We  call  their  organized  v^ay  of  behaving  life,  or  living.  Most  of  the  other 
objects  fall  into  a  group  shovring  no  organization  in  their  behavior;  these  we 
call  inorganic  or  non-living.  Some  few  others  have  to  go  into  a  between- 
class;  they  act  in  some  ways  like  an  organic  object,  in  other  ways  like  an 
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inorganic   object   (filterable  viruses). 


Living  things  are   in  turn  divided  into  txvo  groups,    one  called  plants 
and  the  other  aninals.      Into  the  group  called  the  plants  ive  put  the  organisms 
v\fhich  can  make  their  own  food  out  of  materials  they  take  from  the  air  and  the 
soil.     Most  of   these  organisms,  plants,    stay  in  one  place.     Into  the  group 
called  the  animals  we  put  the  organisms  which  cannot  make  their  food  but 
have  to  depend  on  that  made  by  the  plants.     Most  of  these  organisms,   the 
animals,  move  freely  from  place  to  place.      Tliere  are  a  few  organisms  which 
are  partly  animal,   partly  plant  in  their  behavior  (Euglena;   hydra;   fungi; 
Venus  fly  trap;    etc.)     One  of   the  millions  of  forms  of  matter-energy  in- 
cluded in  the  group  called  the  animals,    along  with  the  dog  and  the  mosquito 
and  the  lark,   is  the  human. 

C,     What  Science  Cannot  Find  Out. 

Science  can  hever  find  out  final  truth.     All   its  findings  are  approx- 
imations,     averages.     Our  ideas  are  true  only  to   a  limited  extent;   the  limits 
are  imposed  by  the  limitations  of  our  observation  and  by  the  fact  that  every- 
thing is  constantly  changing.     Ovir  ideas  must  be  constantly  adjusted,   changed, 
as  we  learn  more  about  things,   by  getting  more  people  to  observe,  more  times, 
under  more  v/idely  diverse  conditions.     For  the  more  times  things   are  observed 
by  the  more  people  the  more  sure  vre  can  bo  that  what  we  think  we  heard  and 
saw  and  smelled  and  touched  vjas  \jhat  the  object  really  was  and  did.     But  we 
never  find  out  fully  about  anything.     For  more  people,    at  later  times,    in 
different  places,    are  always  finding  out  more  about  everything. 

Ruth  S.  Lynch 


III.  How  generalizations  are  used  in  teaching  the  child  in  the  elementary  school. 

Having  before  us  the  generalizations  deemed  valuable  by  subject  matter 

experts  the  eleraentary  teacher  asks  the  question,  "How  shall  _I  use  them?" 

Again  let  us  turn  to  Dewey  for  an  answer: 

"Generalization  expresses  the  natural  goal  of  instruction  in 
any  topic,  for  it  makes  a  measure  of  economy  and  efficiency  from 
the  standpoint  alike  of  observation,  memory,  and  thought," 

Let  us  emphasize  the  phrase  "goals  of  instruction"  in  terms  of  which 
experience  will  be  selected,  thinking  directed,  information  acquired,  skills 
mastered,  attitude  modified.   To  attempt  to  teach  such  generalizations 
verbally  would  be  futile.  Providing  dozens,  even  hundreds  of  opportunities 
for  children  to  move  forward  toward  these  selected  goals  is  the  business  of 
the  teacher.  This  implies  not  only  extending  the  experience  of  children 

^  Opus  cited 
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but  also  seeing  that  interpretations  such  as  these  come  about.     The  two 
small  boys  with,  whom  this  chapter  began  will  need  to  be  so  guided  that 
gradually  they  will  inalco  their  ovm  jijoneralizations  and  will  use  them  in  the 
understanding  of  new  data  and  nev;  experiences. 

Uith  such  dynamic  controls  each  individual  has  some  equipment  for  in- 
terpreting and  living  in  a  world  that  is  big,  complex,  and  ever-changing. 
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Chapter  VI 

The  Relation  of  Fre-Service  and  In'-Service  Teaching 

The  pre-service  and  in-service  education  of  a  teacher  are  two  parts  of  a 
continuous  process.  It  is  only  through  the  closest  articulation  of  th:e  work  of 
the  college  with  the  supe3?vision  in  the  field  that  any  educational  system  cah 
hope  to  be  effective.  Each  needs  to  know  what  the  other  is  doing.  The  college 
needs  to  work  with  the  goals  of  the  state  and  city  educational  systems  in  mind; 
the  state  and  city  administrations  need  to  be  familiar  with  the  work  of  the 
college.  Otherwise  only  waste  of  effort  results. 

In  the  State  Teachers  Colleges  the  state  bulletins  formulating  goals  in  the 
various  subject-matter  fields,  the  courses  being  developed  by  Ifontgomery, 
Washington,  Allegany,  and  other  counties,  the  Baltimore  County  Course  of  Study, 
and  the  Baltimoi'e  City  Courses  of  Study  are  in  constant  use  in  the  professional- 
ised subject  matter  courses  and  in  the  training  centers.  The  current  annual  re- 
ports of  the  state  and  city  are  studied  in  the  course:  Modern  Trends  in  Education 
and  their  Historic  Origins, -in  order  that  the  students  may  become  thoroughly 
familiar  with  the  achievements,  problems,  and  aim  of  the  educational  systems  in 
which  they  will  teach.  Members  of  the  faculty  frequently  attend  supervisory 
conferences  in  the  State  and  City,  and  at  times,  serve  on  committees  for  the  re- 
vision of  County  and  City  courses  of  study. 

Strong  as  is  the  bond  between  the  college  and  the  field  resulting  from  the 
above  practices,  the  peculiar  strength  of  the  articulation  of  the  pre-service 
and  the  in-service  education  of  the  teacher  is  due  in  large  measure  to  the 
strength  of  the  supervisory  systems  of  the  state  and  city.  With  the  special 
emphasis  that  each  places  upon  helping  the  beginning  teacher,  the  first  years  of 
actual  teaching  seem  truly  a  continuation  of  the  work  of  the  college.  The  con- 
tacts bet^voen  state  and  county  supervisors  and  the  teachers  of  practice  -  and 
the  meetings  of  Baltimore  City  grade  and  subject  supervisors  and  training  teach- 
ers which  give  opportunity  for  the  discussion  of  the  needs  of  the  graduates  as 
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seen  by  the  supervisors  in  the  field,  make  for  coordination  of  effort.  The 
detailed  records  of  the  strengths  and  needs  of  individual  students  sent  by  the 
college  to  superintendents  rnako  it  possible  for  each  school  system  to  take  up  the 
work  of  the  education  of  the  teacher  at  the  point  where  the  efforts  of  the 
college  end, 

^Jhat  can  the  state  and  city  administration  expect  of  the  college  graduate? 

It  seems  only  fitting  tliat  some  attempt  should  be  made  to  summarize  the 
outcomes  that  have  been  indicated  in  Tlie  Guide  as  expected  achievements  of  those 
receiving  the  teachers  collece  diploma  or  the  Bachelor  of  Science  degree.  Of 
course,  any  such  statement  of  ochievements  must  be  interpreted  with  due  con- 
sideration of  the  natural  variations  in  individual  ability.   Granting  such,  a 
graduate  of  the  teachers  college  should,  first  of  all,  be  able  to  and  want  to 
think.  He  will  understand  and  use  intelligently,  prescriptions,  patterns,  plans 
and  directions.  Ke  ivill  desire  to  exercise  his  own  thought  power.  lie  may  know 
ccmparativoly  very  little  -  he  has  had  either  three  or  four  years  of  professional 
vrork  -  but  he  will  have  familiarity  with  sources  of  information  and  will  have 
begun  his  own  system  of  collecting,  filing  and  using  professional  material.  He 
will  have  a  student's  attitude.  He  will  know  something  of  his  own  limitations 
and  will  ask  direct  questions  of  his  supervisor  in  his  effort  to  get  help.  He 
will  understand  that  he  hadi  made  only  a  beginning  in  his  preparation  for  teach- 
ing and  will  plan  to  go  further.  He  may  even  be  too  eager  to  increase  his  educa- 
tion rapidly  and  may  have  to  be  urged  not  to  carry  a  university  course  during  his 
first  year  of  teaching. 

In  the  classroom  he  will  be  an  observer  of  children,  and  a  fairly  good 
administrator  of  details.  He  xvill  consider  note- taking  as  an  important  technique 
of  teaching.  He  mil  be  familiar  with  the  course  of  study  and  immediately,  with 
it  as  a  foundation,  block  off  his  year's  work  in  large  units.  His  daily  plans 
will  be  made  upon  the  basis  of  the  previous  day's  work.  His  teaching  will 
probably  be  sadly  lacking  in  finish  of  technique,  but,  though  he  may  show  only  a 
little  grasp  of  finished  technique,  he  v/ill  realize  its  importance  and  try  to 


44. 
gain  it.  In  the  ;aeantime,  he  will  struggle  manfully  to  adjust  his  teaching  to 
the  principles  he  has  developed.  He  will  be  happy  at  times  over  his  successes, 
and  at  other  times  much  discouraged.  He  will  often  need  a  professional  friend. 

If  he  finds  himself  in  a  large  school  he  v;ill  be  a  cooperative  person  on 
the  faculty;  he  will  not  gossip;  he  v/ill  not  be  a  member  of  a  clique;  he  will  do 
unto  others  as  he  would  have  them  do  unto  him;  he  will,  by  scrupulous  attention 
to  routine  matters,  help  the  machinery  of  the  school  run  more  smoothly.  He  will 
participate  in  facility  meetings,  not  obtrusively  but  professionally.  He  will 
tlirow  his  several  talents  into  the  extra-curricular  activities  of  the  school. 

He  ivill,  if  possible,  live  in  the  community  in  v;hich  he  teaches.  He  will 
study  the  resources  and  needs  of  the  neighborhood.  He  will  make  the  life  of  the 
people  his  life.  He  will  work  actively  in  the  parent-teacher  association. 
Parents  will  find  a  welcome  at  his  classroom  door.  He  will  ijse  their  talents  in 
work  xjith  their  children.  He  vvill  be  their  educational  leader. 

Of  course,  no  one  person  ^vill  embody  all  these  virtues.  Some  will  be  long 
in  this  and  short  in  that.  Uhere  the  student  needs  help  is  known  both  by  him- 
self and  the  supervisor,  for  the  college  has  tried  in  every  way  to  make  known  to 
both  the  next  step  needed.  Nor  will  all  proceed  in  the  same  way  to  take  the 
beginning  step  in  teaching.  Some  will  start  in  a  merry  way,  some  in  a  tranquil 
way,  some  with  enthusiasm,  some  with  serenity.  Each  according  to  his  own  per- 
sonality will  try  to  help  others  to  self-realization. 

Suggestions  to  Students 

1.  Study  this  chapter.  Is  it  too  optimistic? 

2.  Once  again,  study  your  own  notes;  study  the  records  you  have  left  at  the 
college.  V/hat  is  your  next  step? 
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PART  II 


STUDENT  TEACinNG  ACTIVITIES 


Chapter  VII 
General  View 


It  is  the  purpose  of  this  chapter  to  set  forth  a  simple  analysis  of  the 
activities  of  the  student  teacher.  'Jhile  the  student  teacher  has  certain  re- 
sponsibilities peculiar  to  his  position  as  a  student  in  a  school  system,  if  the 
outcome  of  well  rounded  preparation  for  teaching  is  to  be  realized,  the  activi- 
ties of  student-teaching  will  include  all  the  activities  of  the  regularly 
appointed  teacher.  The  analysis  here  will  be  made  from  this  point  of  view. 

In  brief,  the  teacher: 

I.  Studies  children 

II,  Plans,  teaches,  and  records  necessary  data  for  individual  chil- 
dren and  groups  of  children. 

Ill,  Grows  in  power  to  apply  principles 

IV,  Evaluates  and  improves  his  own  teaching  procedures  in  terms  of 
pupil  growth. 

V,  Cares  for  routine  matters. 

VI.  Cooperates  in  school  activities. 

VII.  Cooperates  in  comraunity  activities. 

VIII.  Continuously  develops  his  aim.   fitness  for  teaching. 

These  outcomes  ivill  be  treated  further  in  detail   in  succeeding  chapters.     The 

classification  is  offered  in  order  that  the  broad  and  comprehensive  nature  of  the 

teacher's  work  may  be  held  clearly  in  mind.     It  must  be  remembered,   however,   that 

the  teacher's  work  does  not   easily  resolve  itself  into  elements.     At  any  time  in 

the  school  day,    the  activity  under  way  may  cross  section  all  of  the  elements  of 

the  above  classification.     Teaching,   like  life,    is   at  any  momsnt  so  bound  up  with 

the  experiences  of  the  present,    the  past,    and  the  future,   that  analysis  is  very 

difficult.,     It   is   essential   to  have  some  form  of  classification,   however,   for 

purposes  of  thinking  through  the  problems  involved  in  the  teacher's  work. 
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Details  have  been  omitted  here  purposely,  because  it  is  desired  to  stress 
the  fundamental  bigness  of  the  task.  But  details,  too,  are  important.  Many  de- 
tailed analyses  of  the  work  of  the  teacher  have  been  made.  The  most  comprehensive 
is  the  Check-List  of  Teachers'  Activities  by  Charters  and  Vfeples.  In  it,  1001 

activities  of  the  teacher  are  listed.   Mead  gives  lists  by  Gray  and  Armentrout 

2 
and  discusses  the  activities  of  student- teaching  in  detail.   These  lists  are  of 

value  for  reference  and  checking,  to  note  whether  or  not  any  important  items  are 

being  omitted  from  the  student's  training. 

The  best  work  will  be  accomplished,  however,  not  by  fastening  attention 
meticulously  upon  minor  details  but  by  focusing  upon  the  aims,  objectives,  and 
outcomes  to  be  accomplished  v;ithin  the  scope  of  the  broader  divisions  of  the  work, 
such  as  those  mentioned  on  the  preceding  page.   This  is  particularly  true  in 
beginning  teaching.  Later,  as  thinking  in  the  large  becomes  clearer  and  more 
definite,  more  attention  will  be  given  to  fineness  of  detail.  The  movement  is 
from  the  large  to  the  small,  and  not,  as  is  often  the  case,  the  other  way  around. 

Because  of  the  limited  time  for  student  teaching,  important  experiences  will, 
of  necessity,  be  omitted.  In  each  student-teaching  term  there  are  certain  ex- 
periences which  can  be  had  at  no  other  time.  For  instance,  only  the  students 
who  teach  in  the  beginning  of  the  year  can  participate  in  the  opening  of  school; 
only  those  teaching  at  the  end  of  the  year  can  participate  in  the  closing  of 
school.  Again,  those  teaching  in  the  early  winter  can  have  the  Christmas  ex- 
periences; those  in  the  spring,  Easter.  Whenever  experiences  peculiar  to  any  one 
tern  occur  they  should  be  capitalized  in  such  a  way  that  the  student  will  set 
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standards  for  similar  experiences  virhich  will  occur  in  his   teaching  career.     7/hile 
all  possible  experiences  should  be  given  a  student,    if  student- teaching  is   con- 
ducted in  such  a  way  that  the  student  will  constantly  develop  principles,   absence 
of  certain  experiences  will  not  handicap  the  student  too  seriously. 

Suggestions   to  Students 

1«     Make  an  inventory  of  your  student-teaching  activities.     Check  it   against  the 
Charters  and  Waples  Check-List  and  the  lists  given  by  Mead.     Try  to  get 
teaching  experiences  v;hich  you  seem  to  be  missing. 

2»     Classify  your  activities  according  to  the  eight  divisions  given  in  this 
chapter, 

3.     Consider  the  iraportance  of  the  activities  to   the  children;   to  yourself  in  the 
light  of  the  outcomes  which  you  have  set  yourself. 
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Chapter  VIII 

Studying  Children 

To  teach  children,  one  must  laiow  children.  More  than  a  century  ago, 
Rousseau  said,  "Study  your  child,  for  assuredly  you  do  not  know  him,"  These 
vrords  of  Rousseau  have  lived,  for  they  express  forcibly  a  fundamental  truth. 
They  offer  the  key  to  all  true  teaching, 

Rousseau  grasped  the  significunce  of  childhood;  he  s-a\j   the  need  for  the 
study  of  children,  but  he  could  not  point  out  the  road.  All  the  vrays  and  means 
of  coming  into  a  knowledge  of  childhood  still  needed  to  be  found.  Science  has 
not  yet  turned  its  searchlight  upon  human  nature.  It  remained  for  the  century 
that  followed  to  produce  a  method  for  collecting  the  data  of  human  behavior,  and 
from  these  to  draw  conclusions  of  practical  worth.   Such  development  of  scien- 
tific psychology  vjas  necessary  beforo  the  words  of  Rousseau  could  be  put  into 
practice. 

Various  methods  of  studying  children  have  been  tried  since  the  time  of 

Rousseau.  Records  like  those  of  Shinn  giving  details  of  direct  observation,  and 

2  3 

others  by  Preyer  '  and  Sully  giving  details  of  their  lives  as  individual  children, 

have  been  kept.  Stores  of  information  about  children  have  been  gathered  through 

4 
the  questionnaire  method  of  G.  Stanlty  Hall  and  his  followers.  Most  of  these 

biographies  give  only  the  adult  point  of  view  for  those  that  are  mere  memories  of 

childhood,  nevertheless  they  led  the  vray  because  they  emphasize  a  true  technique 

of  child  study.  Trained  observers  at  children'",  institutes,  like  those  at  Tlie 

Johns  Hopkins  University,  The  University  of  Iowa,  and  at  Yale  have  collected  and 

studied  the  data  thay  have  gathered.  Records  of  the  performances  of  children  in 

intelligence  tests  and  standard  achievement  tests  have  given  facts  about  child 

growth.     All  of  these  methods  have  their  oxvn  strengths  and  ivealoiesses ,   but  each 
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has  contributed  something  to  the  knowledge  of  child  nature. 

Practically  every  school  system  in  Maryland  today  has  collected  data  which, 
when  studied,  yield  valuable  additions  to  our  knoivledge  of  child  growth.  There 
are  records  available  \vhich  give  such  facts  as  age,  time  in  school,  health  con- 
dition, scholarship  record  in  previous  grades,  standard  test  results,  and  in 
many  cases,  intelligence  status.   These  records  give  the  foundation  facts  which 
must  be  taken  into  consideration  if  teaching  is  to  proceed  intelligently.  It  is 
from  these  facts  that  the  desired  outcomes,  both  for  the  class  as  a  whole  and  for 
the  children  composing  the  class,  are  set. 

One  of  the  early  efforts  of  a  student  teacher  in  his  work  at  the  training 
center  should  be  directed  to  a  study  of  children,  making  use  of  all  such  records 
as  the  above.  He  should  try  to  identify  the  child  with  the  record.  It  is  often 
valuable  to  the  student  to  chart  the  information  on  cards  for  his  own  use.  Tliese 
charts  make  it  possible  for  him  always  to  have  important  information  about  the 
children  at  hand.  Gradually  as  he  consults  the  records  and  uses  the  charts  which 
he  has  made,  facts  about  the  children  become  part  of  his  background  in  working 
with  than. 

V/hile  the  study  of  the  above  records  gives  basic  information,  there  is  an 
intimate  human  kno^^fledge  of  the  children  vmich  the  study  of  these  records  cannot 
give.  All  the  life  of  the  classroom  affords  opportunities  to  the  teacher  for 
learning  to  knov/  his  children.  Their  responses  in  class  exercises,  their  com- 
ments before  school,  at  recess,  during  a  discussion  or  study  period,  or  on  field 
trips  are  rich  in  the  detail  that  the  observant  teacher  will  capitalize  in  his 
teaching.  The  actual  products  of  the  children  -  their  attempts  in  writing,  in 
art,  or  in  construction  -  reveal  the  tendencies,  aptitudes,  and  needs  upon  which 
the  teacher  builds.  Every  teacher  has  such  details  as  the  above  in  mind  and  uses 
them  in  his  teaching. 

Records  can  be  kept  in  many  ways.  One  most  effective  way  is  the  jotting 
during  the  day  of  any  significant  thing  noted  about  any  child.  One  might  wish  to 
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note,  for  future  reference,  a  child's  worthwhile  questions  about  which  further 
information  must  be  supplied  in  order  to  continue  to  stimulate  his  interest.  Evi- 
dence that  a  fourth  grade  child  was  not  sure  of  the  product  of  six  seven's,  might 
occur  in  some  period  other  than  arithmetic.  Surely  the  need  should  be  noted  so 
that  additional  specific  practice  can  be  provided  as  well  as  the  immediate  help 
that  is  likely  to  be  civen.  Examples  of  unusual  display  of  temper,  of  fear,  or 
of  fine  reaction  to  responsibility  would  undoubtedly  serve  as  valuable  data  for 
later  reference,  particularly  in  schools  in  which  children  come  in  contact  with 
many  different  teachers  throughout  their  school  histories.  At  first  sight, 
those  not  lised  to  such  note- talcing  usually  think  that  it  must  be  an  interference 
with  teaching.  The  contrary  is  quite  true.  It  is  part  and  parcel  of  teaching. 
The  habit  of  taking  such  notes,  if  it  is  made  part  of  a  teacher's  training,  can 
become  just  as  much  part  of  teaching  technique  as  anything  that  is  done  in  the 
classroom.  The  data  concerning  individual  needs  is  always  more  valuable  when  it 
is  accomplished  by  the  plan  used  for  corrective  measure  and  an  analysis  of  the 
outcomes.  In  a  very  little  while,  a  high  degree  of  skill  both  in  selecting  the 
significant  and  in  recording  it  is  developed.  One  of  the  training  teachers  has 
tried  entering  these  notes  at  the  end  of  each  day  upon  letter-sized  sheets  of 
paper  -  one  for  each  child  -  ruled  in  five  columns  for  the  days  of  the  week  and 
four  rows  for  the  weeks  of  a  month,  one  such  sheet  constituting  jottings  about 
one  child  for  one  month.  In  this  way  brief  items  about  all  the  children  in  the 
class  are  recorded  and  dated  from  time  to  time  in  a  form  easy  to  read  and  sig- 
nificant in  the  trends  they  quickly  reveal.  It  is  obvious  that  lack  of  entries 
upon  any  child's  paper  may  be  often  as  significant  as  entries.  In  fact,  one  of 
the  greatest  services  that  can  accrue  from  student  teaching,  not  only  to  the 
particular  centers  in  which  students  are  working  but  to  the  whole  field  of  child 
psychology,  is  the  gathering  of  such  data  about  children  as  is  here  suggested. 
One  simple  mechanical  matter  deserves  attention;  i.e,,  the  filing  of  the 
data  after  it  is  collected.  There  should  be  a  folder  for  every  child  in  which  all 


51. 
jottines,  all  records  of  a  more  permanent  type,  and  accasional  samples  of  work 

should  be  kept.  It  is  highly  desirable  to  use  standard  size  materials  (card 
index,  envelopes,  commercial  size  letter  paper,  and  filing  cards)  because  they 
are  cheaper  and  because  they  can  be  fitted  into  standard  files.  Soon  after  new 
students  are  assigned  to  a  center  they  should  begin  their  study  of  these  records. 
If  such  folders  tzould  be  kept  systematically  year  by  year  and  studied  throughout 
a  child's  school  career,  the  problems  of  his  guidance  would  be  greatly  simplified. 

Students  should  form  the  habit  of  carefully  studying  children's  records  and 
making  systematic  additions  to  them.  The  profession  of  medicine  has  long  recog- 
nized the  record  as  the  foundation  for  the  treatment  of  a  patient.  No  physician 
today  would  attempt  to  give  medical  advice  to  a  patient  without,  first,  getting 
the  histoiy  of  the  case.  Similarly,  no  teacher  today  should  attempt  to  teach 
ivithout  getting  as  much  of  the  history  of  each  child  as  is  available. 

Suggestions  to  Students 

1.  Work  out  some  plans  of  your  own  for  utilizing  the  data  on  the  regular  school 
record  cards.  Check  this  with  the  aid  of  your  teacher  of  practice. 

2.  Include  in  your  notes  the  jottings  you  make  about  children  while  observing 
and  while  teaching.  Of  what  value  are  these  notes  in  your  future  relations 
to  children?  VJIiat  are  your  greatest  difficulties  in  handling  children? 

3.  Study  the  folder  of  some  child.  Make  note  of  any  questions  about  him  that 
come  to  your  mind.  Observe  him  intensively  for  an  hour.  Also  observe  him 
in  out  of  classroom  activities.  Are  your  questions  answered?  Analyze  your 
findings. 

4.  Read  An  Inventory  of  the  Habits  of  Children  from  Ti.vo  to  Five  Years  by  Ruth 
Andrus,  for  suggestions  about  record  keeping. 
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Chapter  IX 

Planning,  Teaching,  and  Recording 


I,  Planning  for  Large  Outcomes 

Tlie  power  of  the  plan  and  the  strength  of  the  work  which  it  produces  are 
alike  dependent  upon  the  force  of  the  original  idea,  the  imaged  something  that 
is  to  be  brought  to  pass.  Sometimes,  it  is  true  that  new  light  comes  as  the 
work  progresses  and  the  final  results  ate   greater  than  the  original  conception, 
but  it  is  equally  true  that  without  a  sound  and  challenging  purpose  in  the  be- 
ginning, no  work  of  any  lasting  worth  has  ever  been  accomplished.  The  teacher 
striving  to  make  changes  in  human  behavior  can  build  no  better  than  he  is  able  to 
see  large  pvirposes  clearly.  In  determining  his  outcomes  for  any  particular  unit 
of  work,  the  teacher  needs  first  to  question  the  degree  to  which  they  further  - 
in  ever  so  small  a  way,  perhaps  -  the  objectives  of  his  school  and  of  the  state 
or  city  system  in  which  he  works,  and  the  aims  which  he  has  come  to  accept  as 
embodying  the  best  ultimate  values.  A  student-teacher  needs  to  have  in  mind  the 
objectives  of  the  particular  school  to  which  he  is  assigned,  its  program  for  the 
year,  its  special  emphasis  and  needs,  and  the  objectives  of  the  particular  county 
or  city  in  which  the  training  center  is  located.  He  must  think  also  into  the  far 
reaches  of  aims,  Vaat ion-wide  and  world-v/ide,  and  all  of  these  values  must  be  in- 
corporated through  his  day  by  day  lesson  planning. 

In  planning  for  certain  definite  outcomes  to  children  from  any  unit  of 
work,  the  teacher  must  provide  for  information,  skills,  habits,  ideals,  and 
attitudes  for  the  understanding  of  thought  concepts  or  certain  generalizations 
which  will  help  the  children  meet  new  experiences  in  our  rapidly  changing  world. 

The  generalizations  which  any  learning  experience  helps  to  develop  are 
those  large  conceptions  which  bring  order  out  of  a  chaotic  world.  Individuals 
come  slowly  into  an  understanding  of  them.   "The  earth  is  very  large"  is  a  simple 
generalization,  but  all  life  is  different  to  him  to  whom  "large"  expresses  actual 
content  in  terms  of  days  spent  in  traveling  from  one  point  to  another,  or  of 
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changes  of  climate  experiences  in  the  different  zones  of  the  earth  than  to  him 
whose  experiences,  actual  or  vicarious,  are  bo-und  by  the  confines  of  his  home 
environment. 

The  product  of  a  group  of  individuals  working  cooperatively  is  greater 
than  the  sum  of  the  products  of  the  same  individuals  working  separately.  One  viho 
studies  the  history  of  the  Industrial  Revolution  and  who  reflects  upon  it  should 
come  into  an  understanding  of  the  generalizations  concerning  specialization  of 
labor,  the  relationship  of  employer  and  employee,  interdependence  of  regions, 
and  the  relation  of  industrial  centers  to  natural  resources  -  as  well  as  into 
further  mastery  of  the  habit  of  weighing  evidence,  and  of  searching  authentic 
sources.  A  study  of  the  Delmarvian  peninsula  should  promote  among  other  ideas, 
an  understanding  of  the  relation  of  agricultural  areas  to  markets.  Such  a  study 
should  likewise  promote  the  mastery  of  certain  techniques  of  map  study,  transpor- 
tation routes,  Interstate  Conmerce  Conmission  facts,  and  other  definite  learnings. 
Having  once  understood  such  generalizations  one  is  the  possessor  of  the  power 
that  comes  only  to  those  to  whom  all  life  is  a  gradual  revelation  of  its  meaning. 

How  are  the  generalizations  of  most  worth  determined?  They  are  evolved  in 

1  &  2 
many  ways  by  many  minds.      (See  Chapter  V)  In  planning  units  of  instruction 

the  teacher  selects  those  generalizations  which  the  new  experiences  will  best 

serve  to  develop. 

There  is  adventure  in  teaching  when  one  thinks  of  his  immediate  plan  in 

terms  of  its  contribution  to  an  ever-continuous  development.  The  teacher  is  not 

working  in  isolation  in  his  own  classroom.  He  is  part  of  something  as  vast  as  the 

farthest  stretches  of  his  thinking. 


^Craig,  C.S.  Tentative  Course  of  Study  in  Elementary  Science  for  Grades  V  and  VI. 
Bureau  of  Publications,  Teachers  College,  Columbia  University,  N.  Y, ,  1927, 

Billings,  Neal.  Generalizations  in  Social  Studies.  Bureau  of  Publications, 
Teachers  College,  1929. 


54. 
II •  Making  a  Long-Term  Plan. 

Just  how  the  human  mind  works  in  planning  is  difficult  to  say.  Perhaps 
there  are  as  many  ways  as  there  are  human  minds,  but  there  is  always  exploration, 
eO-ways  something  of  trial  and  error  before  the  plan  begins  to  take  fona.  In  gen- 
eral, decision  is  made  as  to  the  unit  of  instruction  to  be  planned.  The  topic 
of  the  unit  will,  in  most  cases,  under  public  school  conditions,  be  selected  from 
a  course  of  study. 

Depending  upon  the  degree  of  familiarity  with  the  materials  involved,  the 
teacher  v^ill  think  of  some  big  conceptions  which  should  be  the  outcomes  of  the 
work.  Likewise,  he  will  think  of  some  of  the  habits  and  skills,  which  the  ex- 
perience will  help  to  form.  All  of  this  is  tentative  and  hypothetical.  He  must 
know  the  subject  matter  involved  before  he  can  appreciate  its  possibilities. 
Merely  having  read  and  no  bed  information  is  insufficient.   The  teacher  must  have 
mastered  the  material  to  the  uttermost  limits  of  his  ability  and  time.  His 
knowledge  must  go  beyond  the  boundaries  of  his  particular  unit^  In  teaching  a 
unit  of  study  of  the  Pueblo  Indians  a.  teacher  must  control  as  much  detailed 
knoiirledge  as  possible  concerning  the  tribes  and  their  environment,  but  in  additiom 
he  must  also  control  knowledge  of  other  Indian  groups,  must  have  visited  the 
National  History  Musevmi  in  Washington  if  possible,  must  have  knowledge  of  his- 
torical trends,  and  of  present  conditions  among  the  Indians,  and  between,  the 
Indians  and  the  Federal  government.  If  he  has  not  thus  enlarged  his  scope  of 
study  he  cannot  possibly  lead  the  children  in  an  efficient  study  of  even  this  one 
group  of  people.  Study  of  sources,  excursions  -  everything  that  will  enrich  the 
teacher's  background  is  essential  before  the  plan  can  be  headed  up  definitely 
toward  outcomes. 

Likewise,  he  must  know  the  children  -  their  abilities,  interests,  and 
previous  experiences.  With  knowledge  of  the  materials  and  the  children  well  in 
han  d,  then  the  teacher  is  ready  with,   some  definitenass  to  select,  first  the 
principles  lAtiich  the  experience  xvilL  help  develop,  and  then  the  habits,  skills, 
and  attitudes  xvhich  it  will  help  form.  Little  by  little  the  materials  fall  into 
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place.  The  process  is  one  of  selection  in  tho  light  of  the  contribution  each 
elenent  v/ill  make  to  the  outcomes  desired.  The  final  step  remains:  Given,  (l) 
children  of  certain  sptitudes,  interests,  and  experiences,  how  can  the  materials 
best  be  used  to  gain  the  outcomes  for  the  particular  children  to  be  taught?  (2) 
the  outcomes  desired,  (3)  the  materials  available.  Certain  guiding  educational 
principles  give  the  clue.  Skill  in  their  use  is  slowly  acquired  through  much 
patient  thought.   That  learning  is  essentially  an  active  process,  and  that  it 
proceeds  best  when  the  one  taught  desires  to  learn,  are  basic.  With  such  prin- 
ciples in  mind  and  others  which  have  meaning  to  him,  the  teacher  blocks  out  a 
series  of  activities  or  experiences  through  which  the  outcomes  are  likely  to  be 
reached.  The  first  big  planning  is  complete. 

Some  such  planning  by  the  student  is  done  prior  to  his  student-teaching 
experience  as  described  in  Chapter  II.  The  steps  will  not  be  repeated  here,  but 
attention  is  once  again  called,  because  of  its  important  bearing  upon  the  under- 
standing of  the  principles  upon  which  the  program  of  the  school  rests,  to  the 
essentially  cooperative  character  of  the  work.  Students,  teachers  of  practice, 
and  subject  matter  specialists  vrork  together  to  produce  the  best  possible  plan 
of  xrork  for  the  children  in  the  practice  centers, 

Tlae  big  planning  complete,  there  remains  decision  as  to  the  best  way  to 
begin.  Here,  the  children's  experiences  and  interests  are  the  best  guides.  Tl:ie 
beginning  to  be  effective  should,  above  all  things,  be  simple.  No  long  drawn-out 
"motivation",  no  circuitous  leads,  but  .just  a  straightforward  beginning  is  best. 
In  the  beginning  of  a  study  of  jungle  life  in  the  third  grade,  the  teacher  need 
not  "beat  around  the  bush"  getting  the  children  to  "purpose"  to  study  jungle  life, 
E3q)osure  to  good  pictures,  or  to  such  movies  as  "Trader  Horn",  to  detailed  read- 
ing material  in  texts  and  references  at  the  children's  reading  level  -  are 
possible  starting  points.  If  a  child's  questions  have  been  the  incentive  for  the 
group  effort,  the  starting  point  is  obvious. 
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III.  Day-by-Day  Planudng 

Tlie  nature  of  the  teachinc  itaelf  depends  at  any  given  time  upon  a  common 
sense  decision  as  to  the  best  means  for  attaining  an  end.  Many  analyses  of 
teaching  have  been  made  into  such  types  as  the  socialized  recitation,  the  motiv- 
ated practice  period,  the  appreciation  lesson,  the  study  lesson,  the  lecture,  the 
discussion,  etc.  Sometimes  an  exercise  is  predominantly  one  or  another  of  these 
tjrpes.  At  tines,  even,  it  may  represent  a  pure  type.  Still  more  often  it  cross- 
sections  several  types.  There  is  some  value  in  thinking  of  teaching  in  such 
types,  but  it  should  be  remembered  that  the  classification  is  arbitrary  and 
logical,  and  made  from  the  point  of  view  of  the  external  process  rather  than  from 
the  inner  changes  to  be  made  in  children.  It  is  desirable  that  a  teacher  should 
learn  -  (l)  the  techniques  of  guiding  a  discussion,  (2)  of  directing  study,  (3) 
of  conducting  drill.  Basic  to  the  mastery  of  such  techniques  is  (4)  the  ability 
to  note  children's  responses,  (5)  to  know  vjhen  to  give  and  when  to  withhold  help, 
and  (6)  how  to  cause  children  to  want  to  learn.  Certainly  in  the  beginning,  the 
attention  of  the  student-teacher  should  be  centered  upon  these.  His  skills  will 
become  refined  later,  but  even  with  the  most  able  students  not  much  more  than  a 
beginning  can  be  made  in  such  refinement  of  technique.  Students  have  rich  re- 
sources in  their  notebooks  recording  observations  of  all  types  of  lessons  during 
their  course  knovm  as  Introduction  to  Teaching  which  was  given  to  them  in  their 
freshrjan  year.  Indeed,  every  lesson  obseinred,  either  in  the  Campus  Elementary 
School  or  at  the  Montebello  Demonstration  School,  should  prove  a  valuable  refer- 
ence for  types  of  lesson  planning. 

Having  started  his  unit  of  instruction,  from  the  notes  he  has  taken,  the 
student  checks  his  progress  against  the  outcomes  he  had  planned.  He  has  noted 
responses  of  several  children,  pei'haps,  who  need  special  direction;  he  has  noted 
an  unexpected  turn  that  the  exercise  took.  Such  notes  help  him  in  his  planning 
for  the  next  day.  Instead  of  working  as  before  from  a  long-distance  point  of 
view,  he  ijow  works  at  a  short  distance.  Because  of  his  notes  his  outcomes  are 
more  specific.  Children's  names  figure  conspicuously,  because  his  experience 
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with  the  children  makes  possible  modifications  in  his  planning  to  suit  the  needs 
of  individuals.  Other  materials  must  be  found,  the  need  of  which  was  not  antici- 
pated in  the  beginning.  Essentially  the  same  process  is  gone  through  as  in  the 
beginning,  the  difference  being  purely  one  of  degree. 

Finally,  when  the  outcomes  are  approKjjnately  attained,  new  outcomes  need 
to  be  set  and  new  planning  in  the  large  started  once  again.  At  this  point  the 
notes  taken  from  day  to  day  are  gathered  and  analyzed  in  order  to  check  progress. 

IV,  Teaching  Special  Subjects 

Tfiere  has  been  no  attempt  in  this  chapter  to  go  into  details  of  special 
adaptations  of  teaching  to  various  subject  matter  fields.  These  the  student 
gains  in  his  professionalized  subject  matter  courses.  The  study  which  he  makes 
of  his  notes  from  these  courses  will  give  him  the  details  which  it  has  been  im- 
possible and  uniaecessary  to  give  here.  These  notes  should  be  used  by  training- 
teachers  and  student-teachers  in  conference. 

V.  Coordinating  a  Major  Unit  With  Other  Subjects  on  Program 

In  Chapter  II,  raention  was  made  of  the  fact  that  the  work  of  the  classroom 
may  be  considered  as  falling  to  two  divisions  -  a  major  activity  occupying,  as  it 
were,  the  center  of  interest  for  the  time  being  and  other  activities  which  may  be 
marelated  to  the  first,  A  further  v/ord  needs  to  be  said  here  v/ith  reference  to 
the  point  of  viev/  of  teaching  that  such  division  of  the  work  implies.  Briefly, 
it  is  held  that  a±  any  time  in  the  school  life  of  an  elementary  child,  it  is  best 
that  his  attention  be  focussed  primarily  upon  some  big  interest.  For  instance, 
if  a  sixth  grade  is  occupied  with  the  study  of  the  Middle  Ages,  the  period  itself 
is  so  rich  in  interest  and  is  so  many-sided  so  far  as  subject  matter  is  concerned, 
that  it  is  best  not  to  dissipate  energies  and  distract  attention  by  carrying 
another  unit  of  instruction  at  the  same  time,  krt,   music,  and  English  are  as 
much  involved  in  such  a  study  as  is  history.  Hence,  these  subjects  should  be 
used  as  contributory  to  the  generalizations,  skills,  habits,  ideals  and  attitudes 
which  the  unit  will  develop.  On  the  other  hand,  there  is  a  certain  orderly  pro- 
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grcssion  in  learning  wdiich  is  essential  if  children  are  to  gain  laastery  over  those 
tools  which  will  make  them  effective  in  society  as  it  is  constituted  today. 
Therefore,   the  day's  work  includes  specially  scheduled  times  vjhen  skill  in  the 
use  of  the  tools  of  learning  -  spelling,   language  forms,   ai'ithmetic,   reading, 
penmanship  -   is   developed.     The  teaching  of  most  of  these  rests  today  upon  psy- 
chological study.     Knowledge  of  their  psychological  foundations  and  the  beginning 
of  skill  in  their  application  are  essential  outcomes  of  student  teaching. 
To  summarize,    these  should  be: 

1.  A  growing  appreciation  of  and  power  to  apply  principles. 

2.  Some  ability  in  planning  both  with  a  long  viexv  and  a  short, 

3.  The  appreciation  of  teaching  as  essentially  a  process  vAcere  one  causes 
another  to  v;ant  to  learn  and  to  guide  him  in  such  learning. 

4,  Some  ability  in  rousing  the  desire  to  learn  in  children. 

5.  Some  ability  in  guiding  children  in  learning. 

6,  The  firmly  established  habit  of  recording  accurately  and  of  analyzing 
records  as  a  basis  for  further  planning. 

7,  Some  skill  in  note-taking  as  part  of  teaching. 

8,  An  appreciation  of  the  fact  that  only  a  beginning  has  been  made  in  the 
art  of  teaching  and  that  the  refinement  of  his  techniques  lies   in  the 
future. 


Suggestions  to  Students 

1.  Study  the  lists  of  generalizations  or  fundamental  conceptions   in  the  phjrsical 
sciences  and  the  social   studies  compiled  by  Craig  and  Billings.     See  those  in 
Chapter  V  of  this  bulletin,   by  the  State  Teachers  College  Faculty.     Note  the 
extent  to  which  these  generalizations  have  meaning  for  you. 

2,  Study  the  Record  of   a  Kindergarten  Boat  and  the  analysis  of  the  Record; 
ccxnpare  with  this   the  analysis  you  have  made  of  your  vrork. 

3.  Read  "A  Plan  for  the  Closer  Coordination  of  Professionalized  Subject  JAatter 
and  Student-Teaching  in  a  School",  Reported  by  the  Facility  of   the  State 
Teachers  College  at  Towson.     Educational  Administration  and  Supervision, 
April  1930,   pp.    257-286. 

4,  Check  yourself  upon  mastery  of  the  material  contained  in  and  touched  by  your 
\init. 
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Chapter  X  i 

Caring  for  Routine 

There  are  certain  mechanical  natters  that  need  attention  in  the  classroom 
just  as  there  are  in  the  home.  Two  principles  are  proposed  to  the  student  to 
guide  him  in  handling  such  matters: 

1.  Children  should  share  the  responsibility  of  caring  for  routine 

2.  Everything  of  a  mechanical  nature  should  be  routinized  as  far  as 
possible, 

Tlae  training  teachers  of  the  campus  elauentary  school  have  listed  such 

mechanical  matters  as  follows: 

I.  Clerical  Work 

1,  Keeping  a  roll  book 

2,  Making  out  reports  to  be  sent  to  parents 

3,  Making  duplicate  reports  for  the  office  records 

4«  Making  an  inventory  of  materials  and  supplies  in  the  rocm. 

5.  Duplicating  a  requisition 

6,  Checking  children's  health  records 
7»  Checking  children's  book  lists 

8,  Entering  information  on  record  cards  required  by  the  State 

9,  Enteilng  test  results  on  the  record  cards  kept  in  the  office  files 

10.  Filing  children's  vjork  in  the  folders  in  the  filing  case 

11.  Keeping  a  record  of  the  results  of  informal  objective  tests  made  by  the 
students  givon  in  the  classroom. 

12.  Filing  illustrative  material,  booklets,  folders,  clippings,  etc. 

13.  Taking  notes  on  the  material  presented  by  the  Training  Teacher  in  the 
conference  periods. 

14.  Listing  questions  asked  by  children 
II.  Room  Housekeeping 

1.  Appointing  committees  of  children  to  care  for  the  materials  and  supplies, 
the  flowers,  ventilation,  lighting,  dusting,  blackboards,  etc. 

2.  Keeping  the  floors  free  of  scraps  of  paper,  etc. 
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3.  Keeping  the  room  cupboard  in  order 

4.  Caring  for  the  furniture  in  the  room 

5.  Keeping  materials  in  order 

6.  Arranging  bulletin  boards  and  display  spaces  in  good  taste 

7.  Adjusting  the  temperatiH'e  of   the  room 

a.  Keeping  bookshelves  and  tables  in  good  order 

9,  Having  frequent  short  periods  (15-20  minutes)  of  intensive  house- 
cleaning 

10.  Children  keeping  their  desks  in  order 

11.  Frequently  changing  displays  of  work 

12.  Keeping  a  clean  ,  attractive,  artistic  room 

Tfie   list  represents  the  things  of  a  more  or  less  mechanical  nature  that  re- 
quire attention  in  our  Caucus  Elementary  School.  It  is  not  complete  nor  would  it 
represent  the  needs  of  all  classrooms.  The  items,  however,  xvill  serve  as  types 
for  discussion.  Your  college  courses  in  health  and  hygiene  should  be  constantly 
put  to  practice. 

The  first  principle  that  children  should  share  the  responsibility  of  caring 
for  routine,  presents  two  questions: 

1,  For  what  types  of  routine  should  they  share  responsibility? 

2«  How  can  their  sharing  such  responsibility  be  made  of  educational  value? 

Obviously,  children  should  be  responsible  only  for  doing  those  things  which 
they  are  capable  of  learning  to  do  well.  Hence,  the  responsibilities  children 
take  57-ary  with  their  age.  Responsibilities  involving  clerical  work,  for  example, 
ought  not  to  be  carried  to  any  great  -extent  by  children  to  v/hom  writing  is  still 
a  sloxir  and  laborious  process. 

Again,  children  should  not  be  asked  to  assimie  responsibilities  for  the  group 
v/hich  each  child  had  better  assurae  for  himself.  This  principle  is  frequently 
violated  'by  having  one  child  remove  scrap  material  from  the  floor  which  has  been 
dropped  carelessly  by  other  children.  Such  type  of  service  does  not  foster  good 
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personal  habits  nor  group  relationships. 

Children  should  not  assume  responsibility  for  reports  or  records  for  v/hich 
the  teacher  is  responsible  to  administrative  or  supervisory  officers.  Often 
children  can  assist  in  such  work,  but  the  final  form  of  any  official  statement 
should  be  made  by  the  teacher.  Children  should  be  led  to  see  the  ethics  in- 
volved in  the  official  relationships  here  which  makes  teacher  responsibility  a 
necessity. 

Applying  the  three  negative  tests  proposed  to  the  campus  elementary  school 
list,  children  would  not  take  responsibility  for  items  I  -  1,  2,  6,  8,  9,  11 
while  items  13  and  14  are  inherent  in  the  student-teacher's  work  at  the  center. 
With  reference  to  item  II,  howe-fer,  children  should  keep  a  record  of  attendance 
and  in  tlie  intermediate  grades  suromarize  absences,  latenesses  and  other  data 
called  for.  They  can  be  appointed  fire  marshals;  health  wardens;  and  members  of 
safety  councils.   They  should  feel  responsibility  about  the  conditions  which  are 
recorded  and  be  made  aware  of  the  class  record  in  such  matters.   The  responsi- 
bility for  the  roll  book  as  part  of  the  official  record  of  the  school,  however, 
belongs  to  the  teacher.  The  student-teacher  should  master  its  techniques. 

As  to  it&Ln.   1-2,  it  goes  without  saying  that  reports  to  parents  are  con- 
fidential, to  be  discussed  only  by  the  parents,  the  child,  and  the  teacher.  The 
child  should,  ordinarily,  share  the  making  of  his  report  with  the  teacher,  Ta 
be  able  to  send  to  parents  reports  which  will   gain  their  active  cooperation  is  a 
mat:ter  of  special  study  for  the  student.  Exception,  indeed,  might  be  taken  to 
the  itan  being  included  under  routine  matters, 

Ml  matters  involving  test  records,  health  records,  such  as  items  1-6,8, 
9,  and  11  form  part  of  the  routine  which  the  student-teacher  needs  to  master  and 
for  which  he  must  assume  responsibility.   They,  too,  form  part  of  an  official 
record  and  as  such  must  be  carried  out  by  the  teacher. 

Responsibility  for  items  I  -  3,  4  and  7  may  well  be  shared  by  children.  If 
the  children  are  able  to  do  it,  the  making  of  duplicate  reports  checked  against 
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the  original  offers  good  training  in  accuracy  in  clerical  rriatterrj.  At  the  same 
time,  the  children  are  really  sharinc  in  important  work  that  needs  to  be  done. 

Item  I  -  10  is  one  of  j)eculiar  value  to  children.   They  should  file  their 
own  work  in  their  folders  and  study  the  story  the  folder  tells.  The  student- 
teacher  should  ti*y  to  develop  all  possible  skill  in  training  children  to  file 
such  material  in  a  profitable  way. 

Item  I  -  1£  is  one  in  wliich  children  should  be  taught  to  take  responsibility. 
The  habit  of  filing  materials  in  an  orderly  fashion  is  one  of  the  best  tools  for 
work.  During  all  of  a  student's  pre-service  period  of  training  he  should  system- 
atically collect  and  file  materials  for  teaching.  During  his  student-teaching 
period  he  should  teach  children  to  do  the  same  through  liaving  them  share  the  re- 
sponsibility of  filing  materials  in  the  classroom. 

Responsibility  for  all  of  the  items  under  II  should  be  shared  by  childi-en. 
In  t  he  school  as  in  the  home  children  should  be  taught  from  the  beginning  to 
share  in  the  work  of  the  group.  There  is  a  give  and  take  to  such  sharing  that  is 
a  necessary  part  of  everybody's  education.  The  earlier  it  is  begun,  the  better. 

The  second  question,  "How  the  sharing  of  responsibility  for  routine  can  be 
made  of  educative  value",  has  been  partially  ans^vered  in  the  discussion  of  the 
first  question.  A  few  further  references  to  the  list  may  help  to  clarify  the 
matter.  Adjusting  the  temperature  of  the  room  can  be  handled  so  that  all  chil- 
dren will  have  the  opportunity  of  ^vorking  with  the  problem  of  heating  in  a  way 
that  Virill  be  of  practical  value  to  them.  Arranging  bulletin  boards  carries  vrlth 
it  many  opportunities  for  the  development  of  principles  of  orderly  and  artistic 
arrangement.  The  value  to  a  child  of  filing  his  own  work  and  of  filing  clipp.i-.-i.'js, 
illustrative  materials,  etc.,  has  been  indicated.  The  more  prosaic  housekeeplx^.:^ 
duties  like  dusting,  keeping  cupboards  in  order,  etc,  ,  can  be  taught  so  well  that 
habits  of  orderliness  will  become  automatic. 

The  second  big  principle;  that  of  routinizing  everything  possible  of  a 
mechanical  nature,  implies  the  release  of  the  mind  from  bothersome  detail  in  order 
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that  more  attention  can  be  given  to  work  requiring  higher  thought.   The  ideal  of 
efficiency  has  its  place.  Moreover,  one's  attitude  toward  detail,  toward  the 
;vay  he  performs  his  simple  tasks  if  reflected  in  the  thinking  he  does  in  bigger 
problems.  It  is  the  duty  of  a  teacher  so  to  arrange  the  routine  of  the  classroom 
that  he  and  the  children  alike  will  be  free  to  think  to  their  fullest  capacity. 

Routinizatiou  is  best  attained  through  clear  allocation  of  duties  and  a 
definite  time  for  their  performance.  The  first  days  at  the  beginning  of  the 
school  year  offer  the  best  opportunity  for  placing  the  management  of  the  class- 
room uJ)on  an  efficient,  and  at  the  same  time,  democratic  basis.  The  teacher 
needs  to  decide  what  matters  will  need  attention  and  the  extent  to  which  it  is 
wise  to  throw  responsibilities  for  their  performance  upon  the  children;  what  he 
will  do  ahead  of  time;  what  he  will  not  do  in  order  that  the  children  may  take 
their  part  from  the  beginning. 

The  allocation  of  duties  is,  of  course,  only  the  beginning.  The  change  of 
duties  with  reference  to  the  needs  of  individual  children  requires  thought. 
Having  children  persist  after  the  first  enthusiasm  dies  down  requires  skill. 
Frequent  checking  on  progress,  and  group  appraisal  are  essential.  A  definite 
time  for  carrying  out  responsibilities  is  likewise  necessary.  Techniques  are  in- 
volved which  need  thought  and  experience  for  their  mastery. 

The  student  should  carry  certain  outcomes  from  his  experience  in  handling 
routine  at  the  training  center:  First,  the  principles  su,:^ge3ted  for  thn  maTara- 
ment  of  routine  should  have  some  meaning  for  him  tlu'-ough  his  having  attsz;p:;?d  to 
apply  them  in  making  decisions  with  reference  to  routine.  Second,  his  own  habitp 
of  collecting  and  filing  of  material  should  be  deeponed.  Third,  he  shovld  bzrro 
seme  skill  in  helping  children  to  ^vant  to  take  responsibility  and  to  persibl  "In 
carrying  it. 

Suggestions  to  Students 
1»  Study  your  system  of  filing  materials  of  instruction.  Csii   you  improve  it? 


65. 

2.  List  all  the  routine  activities  carried  on  in  your  classroom.  Compare  it 
with  the  list  in  this  chapter, 

3.  Check  the  list  of  routine  activities  in  your  room  indicating  who  carries 
the  responsibility  for  each.  Are  you  satisfied  with  the  allocation? 

4.  Critically  analyze  your  management  of  routine  in  the  liglit  of  the  principles 
set  forth  in  this  chapter. 

5.  Study  the  material,  Beginning  School,   Vlhich  of  the  activities  are  of  edu- 
cational value?  Vifhich  of  the  routine  natters  performed  by  the  teacher 
should  have  been  carried  by  the  children?  Are  there  any  unnecessary  items 
in  the  list? 
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Chapter  XI 

Participation  in  Scliool  Activities 

While  the  classroom  is  the  focus  of  the  teacher's  attention,  his  work  must 
extend  to  the  activities  of  the  entire  school  and  the  coinmunity  of  which  he  is 
part.  Otherwise,  he  cannot  be  effective  in  the  classroom.  A  classroom  cannot 
exist  in  isolation  anymore  than  can  an  individual.  Hence,  a  teacher's  training 
should  include  preparation  to  participate  intelligently  in  school  and  community 
activities. 

What  are  the  school  activities  in  which  a  student  should  be  trained  to  par- 
ticipate? In  so  far  as  is  possible,  he  should  be  trained  in  every  type  of  school 
activity  in  vihich  he  will  later  participate.  Before-school  activities  and  a 
recess  and  playground  program  are  very  important  for  the  student  teacher  to 
practice  with.  Such  training  has  obviously  the  limitations  in  quantity  that  all 
othei'  training  has  in  the  short  period  of  student-teaching.  Likewise,  certain 
seasonal  activities  will  be  omitted  according  as  the  student-teacher  is  assigned 
in  one  or  another  of  the  three  student-teaching  terms.  Therefore,  it  is  im- 
portant as  in  all  of  the  other  training  that  emphasis  be  placed  upon  the  develop- 
ment of  principles  applicable  to  the  situations  which  the  student  does  not  meet 
in  training. 

There  are  certain  school  responsibilities,  however,  which  every  teacher  must 
assume,  and  in  which  any  school  situation  offers  opportunity  for  training.  Some 
of  these  are: 

1.  Facility  meetings 

2.  Extra-curricular  activities 

3,  Social   and  professional  contacts  with  the  faculty 

4,  Routine  matters  peculiar  to  any  particular  school 

The  best  xvay  for  a  student  to  learn  v;hat  is  expected  of  a  teacher  in  a 
facility  meeting  is  to  attend  the  faculty  meetings  of  the  school  in  v^hich  he  is 
training.     Of  course,   this  assumes  well-managed,  well-conducted  faculty  meetings. 
The  responsibility  for  these  rests  upon  the  principal  of  the  school.     One  of  the 
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most  effective  means  of  participating  in  the  training  of  teachers  that  the  prin- 
cipal of  a  school  has  is  the  faculty  neetinc.   If  the  student  attends  faculty 
meetings  vdth  the  traininc- teacher,  later  discussion  of  these  meetings  between 
them  \iill   help  him  interpret  the  procedure  and  form  standards  of  his  own  for 
participating  in  them  in  the  future.  Tliore  is  no  reason  why,  if  the  occasion  de- 
mands it,  and  the  principal  invites  it,  that  a  student  should  not  participate  in 
a  faculty  meotine,  Ilis  part  is  that  of  a  transient  member  of  the  faculty  v/hoce 
contributions  to  the  professional  life  of  the  school  are  limited  but  to  him,  per- 
sonally, great  benefits  may  accrue  from  attendance  at  such  meetings. 

At  the  teachers  college  the  students  enjoy  a  varied  program  of  extra-curric- 
ular activities  aiming  to  satisfy  the  needs  for  expression  and  recreation  of  stu- 
dents of  varied  interests.  These  extra-Curricular  activities  of  the  student  at 
the  college  should  carry  over  into  his  work  with  children.  If  his  interests  and 
abilities  coincide  with  the  extra-curricular  activities  of  the  school,  he  should 
work  v/ith  the  leaders  of  those  activities  as  an  assistant.  He  should  also  be  en- 
couraged to  contribute  any  interests  of  his  o\'m  to  the  development  of  other 
extra-curricular  activities  in  the  school. 

How  to  become  an  effective  member  of  any  new  group  is  a  problem  worthy  of 
more  thought  than  is  usually  given  to  it.  One  often  loses  sight  of  the  fact  that 
until  a  student  enters  his  student-teaching  period,  he  has  had  no  other  relation- 
ship with  a  faculty  than  that  of  the  student-faculty  relationship.  When  he  goes 
into  an  elementary  school  for  training,  he  still  continues  in  iiis  student-faculty 
relationship,  but  at  the  same  time  with  his  assumption  of  teaching  responsibili- 
ties he  makes  a  beginning  in  faculty-faculty  relationships.  It  is  important  that 
at  the  beginning  true  standards  of  professional  ethics  should  be  set  up.  Cer- 
tainly the  ideals  of  friendly,  impersonal  relationships  among  faculty  members, 
of  keeping  free  of  cliques  and  gossip  should  be  fomied.  Here  again  the  respon- 
sibility rests  not  only  upon  the  training  teacher  but  upon  the  entire  faculty  of 
the  school,  "ITever  say  anything  about  a  colleague,  or  a  child,  or  a  parent  that 
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you  have  not  said  first  to  the  person  concerned"  -   is  a  good  principle  to  follow. 
It  shows   an  ability  to  get  on  vjith  people  in  the   right  way. 

Every  school  according  to  its  oim  pecioliar  conditions  develops  certain  ways 
of  handling  routine.  Bulletin  board  uoticea,  distributions  of  supplies,  atten- 
dance, the  machinery  of  reporting  attendance,  etc.,  are  handled  with  variations, 
in  different  schools.  Again,  it  is  important  that  these  routine  matters  be  vrell 
handled  in  order  that  a  student  may  develop  standards.  He  should  participate  in 
these  routine  affairs,  and  should  be  trained  to  do  them  so  that  he  will  help  the 
machinery  of  the  school  run  more  smoothly.      Such  ideals  should  be  established. 

The  outcomes  that  student-teaching  should  leave  with  the  student  with  ref- 
erence to  participating  in  school  activities  may  be  summarized  as  follows: 

1,  The  assumption  of  his  new  social  relationship  as  a  member  of  a  facility 
with  self-respect,   coui'tesy  and  responsibility. 

2,  The  desire  to  give  of  his  own  particular  interests,   and  abilities  to 
the  extra-curricular  life  of  a  school. 

3,  Knowledge  of  how  to  participsite  effectively  in  a  faculty  meeting. 

4,  Beginning  of  the  formation  of  the  habit  of  attending  to  all  school 
routine  affairs  in  a  way  that  vri.ll  help  the  machinery  of   the  school  run 
smoothly. 

Study  of  the  problem  of  a  student's  preparation  for  participation  in  school 
activities  leave  one  impressed  vj-ith  the  important  role  that  is  played  by  the 
principal  and  the  faculty  of  the  school.     i/iThat  the  student  carries  away  from  his 
training  as  standards  of  school  spirit,   professional  relationships,   faculty  meet- 
ings,  extra-curricular  activities,   handling  of  routine,   he  gets   in  the  main  from 
the  school  in  xvhich  he  has  his  training  and  these  are  his  most  vivid  patterns. 
The  responsibility  of  the  college  and  the  cooperating  school  systems  in  the 
selection  of  the  best  possible  schools  for  such  training  is,    indeed,   great. 

Suggestions  for  Student  Teaching 

1,  Take  notes  during  a  faculty  meeting.     Discuss  them  with  your  training-teacher. 

2,  Malce  note  of  your  participation  in  the  routine  of  the  school. 

3,  Keep   a  record  of  your  participation  in  the  extra-curricular  activities  of  the 
school. 
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Chapter  XII 

Participation  in  Community  Activities 

It  has  been  thirty  years  since  Dewey  ^vrote  School  and  Society.  The  impli- 
cations of  the  title  are  not  yet  generally  grasped,  and  certainly  its  ideal  is 
not  realized.   That  there  is  soiae  sort  of  interrelationship  between  the  two  will, 
hov;ever,  be  granted  by  almor>t  anyone  v/ho  is  interested  in  social  questions.   That 
society  influences  the  school  is  apparent.  The  demands  of  industry  affect  the 
curriculum;  modern  inventions  change  its  equipment.   That  the  school  should  affect 
society  is  the  hope  of  the  educator.  Somehow  by  following  the  best  thought  that 
can  be  mustered  and  by  working  tirelessly,  he  hopes  that  such  changes  will  be 
made  in  children  that  they  v/ill  be  able  to  mold  a  better  civilization  than  the 
present.  Efforts  toward  that  end  have  been  for  the  most  part  confined  to  indi- 
viduals or  small  gi'oups,  for  there  has  been  little  attempt  either  to  formulate  a 
national  aim  or  to  plan  a  national  attack  upon  our  educational  problems.  The 
assumption  back  of  our  reluctance  to  commit  ourselves  to  anything  that  seems  to 
savor  of  centralization  in  education,  even  in  aim,  is  the  idea  that  if  each  in- 
dividual gain  the  thing  that  is  best  for  him,  it  will  be  inevitable  that  society 
will  shape  itself  in  a  way  satisfactory  to  the  individuals  that  compose  it.  As 
against  this  assuiaption,  there  is  the  spectacle  of  Soviet  Russia  launched  upon  its 
colossal  experiment  of  revolutionizing  a  social  order  through  a  thorough  educa- 
tional plan  affecting  every  individual  within  its  borders.  Two  diametrically 
opposite  points  of  view  are  exemplified  as  to  the  relation  of  the  individual  to 
society  and  of  education  to  government  in  the  American  and  the  Russian  progress. 
The  student  needs  to  thinl:  of  the  principles  involved  and  to  try  to  come  even- 
tually to  a  conclusion  of  his  ovm   as  to  the  relative  soundness  of  the  two  methods, 
always  keeping  in  mind  that  the  local  group  in  America  has  since  Colonial  days  • 
assumed  its  responsibility  for  its  ovm  progress  and  to  the  local  group'  America 
still  looks  for  responsibility  and  progress. 

Though  the  consciousness  of  a  national  education  aim  may  be  lacking,  though 
the  raachinery  of  education  may  be  inefficient  in  many  school  organizations 
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througliout  our  country,  and  though  its  purposes  may  be  narrowly  individualistic, 
there  is  a  gripping  movement  stirring  among  the  people  themselves  for  a  better 
education.  School  and  society  in  the  broadest  and  most  democratic  use  of  the 
terms  are  united  in  the  parent-teacher  movement.  Anyone  who  attented  the  meet- 
ing of  tiie  Baltimore  County  Federation  of  Parent-Teacher  Associations  two  years 
ago  in  our  auditorium  would  have  felt  forces  at  work  that  could  not  help  but  malcfc 
for  progress.  The  occasion  was  the  presentation  of  the  results  of  the  survey  of 
high  school  education  in  Baltimore  County  that  had  just  been  completed  by  Pro- 
fessor Judd,  The  audience  listened  \7ith  absorbed  attention  to  Professor  Judd's 
analysis  of  conditions  and  recomraendations.  The  applause  at  the  end  was  hearty 
and  genuine.  After  the  report,  a  business  meeting  was  cari'ied  on  with  correct 
parliamentary  procedui'e.  There  xvere  two  committee  reports  -  one  on  health  and  one 
on  libraries  -  which  showed  the  kind  of  achievement  that  is  possible  only  when  a 
school  and  a  community  vrork  together. 

The  meeting  just  sketched  was  county-xiride  composed  of  representatives  of  the 
many  little  associations  attached  to  individual  schools  in  the  county.  The 
vigorous  accomplishment  of  the  large  meeting  could  never  have  been  possible  with- 
out the  vrork  of  these  little  associations.  The  little  associations  would  not 
exist  without  the  leadership  of  the  teacher.  In  this  local  leadership  lies  the 
teacher's  opportunity  for  bringing  the  school  and  society  together.  You  can 
bring  to  mind  many  such  examples  of  ^ocal  participation  in  school  affairs. 

It  is  frequently  said  by  those  engaged  in  social  welfare  that  hope  lies  in 
the  young;  that  it  is  futile  to  expend  energy  upon  the  o^der  generation.   It  may 
be  difficult  to  make  changes  in  those  of  mature  years  but  the  older  generation, 
if  it  finds  the  right  leadership,  will  join  with  the  school  in  working  for  the 
welfare  of  the  younger  generation.  Any  teacher  working  in  any  community  can 
bring  to  pass  that  fellowship  with  parents  that  can  come  only  when  individuals  are 
vrorking,  together  for  a  great  purpose. 

How  is  such  fellowship  brought  to  pass?  By  simple  friendliness.  The  school 
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doors  should  be  open  to  pai-onts.  They  should  find  viannth  of  welcome  when  they 
come.  Tlic  teacher  should  enter  into  thoir  neighborhood  recreation  and  give  of 
himself  to  them.  Parents  should  be  encouraeed  to  give  of  their  kno\vledge  to  the 
children.  'Hie  lumber  dealer  in  his  yard  can  give  the  children  a  familiarity  with 
wood  and,  often,  with  the  romance  of  the  woods  that  the  teacher  cannot.  The 
littlo  foreign  mother  can  give  the  children  a  bit  of  old  world  still  in  one  of 
the  lovely  peasant  crafts  that  again  the  teacher  cannot  give.   The  teacher  draw- 
ing a  group  of  mothers  about  him  can  read  and  study  with  them  so  that  they  gain 
new  insight  into  the  lives  and  needs  of  their  children. 

Again,  how  important  it  is  that  the  student  should  be  sent  for  his  training 
to  a  school  where  the  principal  and  the  teachers  are  sensitive  to  the  power  that 
lies  in  school-community  relationships!  It  is  from  the  school-community  spirit 
that  they  have  developed,  and  from  the  examples  of  contacts  i,vith  parents  that 
they  give  that  the  student-teacher  xvill  derive  the  standards  Virhich  will  guide  him 
in  his  future  school-community  relationships.  The  outcomes  should  be;  1.  A  real- 
ization that  without  the  hearty  cooperation  of  parents,  the  efforts  of  the  teach- 
er are  aliaost  futile;  2.  lliat  the  teacher  should  at  all  time  maintain  friendly 
relations  with  parents;   3,  That  he  should  utilize  the  resources  of  parents  in 
teaching  the  children;  4,  Thcit  he  should  through  his  professional  training 
serve  as  a  guide  to  parents  in  their  study  of  the  nature  and  needs  of  childhood. 
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SuggGstions  to  Students 

1.  Read  Dewey's  School  and  3oc   iety  and  one  of  the  other  references  given  below. 

2.  Familiarize  yourself  with  the  materials  sent  out  by  the  Maryland  and  the 
Delaivare  Parent-Teacher  Associations. 

3.  Write  an  account  of  a  parent-teacher  meeting  you  have  attended.     Analyze  and 
evaluate  the  year's  program. 

4.  Make  note  in  your  record  book  of   all  the  community  contacts  you  experience. 

5.  Malce  note  of   the  extent  to  which  parents  have  participated  in  the  life  of 
your  classroom.     Of  the  school. 

6.  Study  the  coiTmunity  activities   that  rnay  be  used  to  enlarge  and  enrich  the 
school  program. 
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Chapter  XIII 

Developing  FitiiesL;  for  Teaching 

It  is  debatable  whether  or  not  the  development  of  fitness  for  teaching 
should  be  included  as  a  separate  item  in  the  classification  of  a  teacher's  work. 
If  the  other  five  items  are  interpreted  broadly  and  carried  on  conscientiously, 
fitness  for  teaching  is  an  inevitable  outcome.  As  such  it  is  a  result,  the 
ultimate  end  to  be  attained  through  years  of  teaching  experience.  Certainly,  a 
period  of  student-teaching  that  leave  the  young  teacher  without  the  impulse  to 
work  continuously  for  his  greater  fitness  for  teaching  has  failed.  The  importance 
of  the  desire  for  grov/th  cannot  be  questioned.  Because  all  the  future  profession- 
al life  of  the  student  is  dependent  upon  the  attitude  he  takes  from  his  training 
toward  what  constitutes  his  fitness  for  teaching  the  question  is  treated  separ- 
ately. 

The  question  of  what  constitutes  fitness  for  teaching  is  linked  with  the 
subtle  problem  of  personality.   The  term  personality  is  so  vague  and  its  inter- 
pretation so  influenced  by  individual  bias  that  it  is  almost  impossible  for  any 
group  to  come  to  a  common  understanding  about  it.  There  is  no  other  problem  in 
the  whole  teacher-training  situation  that  one  approaches  with  more  hesitancy  and 
with  more  inadequacy.  But  when  one  considers  the  fact  that  many  students  fail  in 
teaching  who  are  in  the  higher  ranges  of  intelligence  and  scholarship  it  is  very 
evident  that  some  qualities  of  personality  are  also  potent  factors  in  teaching 
success.  Of  course  this  is  no  more  true  of  teaching  than  of  any  other  vocation* 
Given  approximately  the  same  degree  of  intelligence  and  scholarship  in  any  group 
of  individuals  seme  other  qualities  are  the  determinants  of  who  will  succeed  and 
who  fail  as  a  teacher.  After  all,  the  development  of  one's  self  as  a  person  is 
basic  to  developing  one's  self  as  a  doctor,  a  secretary,  or  a  teacher. 

To  bo  a  great  teacher  one  must  be,  first  of  all,  a  great  person.  One  is  the 
combination  of  his  original  nature  and  his  experience.  One  cannot  do  much  to 
alter  original  nature,  but  one  can  manage  to  have  experiences  which  will  bring 
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out  the  best  in  his  nature.  Every  person  has  povier  of  sorie  kind.   To  find  what 
power  one  has  and  then  cct  t'l'^  experiences  that  will  develop  that  power  into 
achieveinont  for  onds  ovm  happiness  and   for  the  happiness  of  mankind  is  indeed  no 
sraall  task. 

There  laay  be  traits  of  personality  which  are  peculiarly  necessary  in  teach- 
ing but  if  one  examines  lists  of  such  traits  he  is  immediately  impressed  vjith  the 
fact  that  the  same  list  migjht  be  offered  in  any  other  profession.  It  is  not  the 
possession  of  traits  in  isolation  that  matters.  The  thing  that  does  matter  is 
the  kind  of  pattern  made  by  the  combination  of  traits.   Individuals  of  all 
possible  combinations  of  traits  resiilting  in  many  and  varied  personalities  are 
needed  as  teachers.  Some  may  have  merriment  es  a  dominant  note,  some  tranq^uility, 
some  enthusiasm,  some  serenity,  some  vigor,  some  gentleness.  Tluere  are  those  who 
by  sheer  vitality  spur  others  on  to  achievement;  others  in  a  quiet  way  touch  deep 
and  hidden  impulses  and  desires  in  tlieir  students,  leading  them  on  to  self-reali- 
zation. All  kinds  of  teaching  personalities  are  needed  for  all  kinds  of  children. 

Accepting  the  foregoing,  the  problem  of  developing  student  fitness  for  teach- 
ing becomes:  IIovj-  can  the  natural  .aptitudes  of  the  student  be  revealed  to  him? 
HoTj-  can  he  be  guided  into  experiences  x.^hich  will  develop  his  possibilities?  Tliese 
are,  in  the  last  analysis,  the  universal  problem  of  all  types  of  education. 

The  whole  program  of  this  college  has  been  planned  with  the  purpose  of  the 
individual  development  of  the  student  in  mind.  Through  the  advisory  system,  each 
student  finds  some  faculty  member  who  vJill  give  him  particular  guidance.  The 
professionalized  subject  matter  courses  broaden  his  horizon  and  bring  him  deep 
experiences.  The  rich  array  of  extra-currictilar  activities  offers  the  student 
opportunities  for  developing  his  particular  talents.   The  assembly  program  brings 
him  contacts  with  great  personalities  from  all  over  the  world.  Above  all,  the 
unstinting  way  in  which  the  faculty  give  of  their  time  in  conferences  idth  stu- 
dents has  its  effect  upon  the  development  of  individual  personality. 
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Potent  as  arc-  these  factors  in  student  development,  there  is  a  peculiar 
quality  in  the  student-teaching  experience  that  makes  it  of  particular  value  in 
revealing  the  student  to  himself.  Here,  for  the  first  time,  he  assumes  almost 
full  responsibility  in  the  profession  he  has  chosen.  He  is  in  action  in  the 
classroom.  Traits  show  -  strengths  and  weaknesses  -  that  he,  himself,  did  not 
knov;  he  possessed.  Nov;  is  the  time  if  ever  that  he  needs  to  look  upon  himself 
impersonally,  to  analyze  the  causes  of  his  failure  and  to.  develop  his  strengths. 

The  part  that  the  training- teacher  plays  is  of  vital  importance.  Usually, 
there  is  no  member  of  the  faculty  v;ith  whom  the  student  has  closer  contacts  than 
with  the  training- teacher.  The  t^TO  work  together  with  a  group  of  childreh. 
Nothing  can  bring  people  closer  together  than  a  group  of  children  as  their  common 
problem.  A  free,  frank,  friendly  attitude  on  the  part  of  each  is  desirable,  the 
older  teacher  giving  to  the  younger  of  his  richer  experiences  and  guidance.   The 
situation  is  great  in  its  possibilities  for  development. 

In  considering  the  development  of  his  fitness  for  teaching  the  student 
should  extract  from  his  teaching  experiences:  1.  A  truer  knowledge  of  his  possi- 
bilities;  S.  A  desire  to  grow  more  fit  for  teaching;  3,  A  plan  for  his  own 
growth.  If  these  three  outcomes  result,  the  student  vfill  indeed  have  brought 
success  out  of  his  experiences. 

Suggestions  to  Students 

1»  Read  biographies  and  see  dramas  of  great  personalities.  Note  the  interests 
and  experiences  these  have  had.  Note  the  forces  that  seemed  most  potent  in 
shaping  their  lives. 

2,  Bogoslovsky,  B.  B.  The  Ideal  School,  The  Personality  Division  of  the  School, 
pp.  347  ff. ,  pp.  493  ff. 
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Ci^apter  XIV 

Evaluation  of  Student-Teaching 

Student  teaching  needs  to  be  evaluated.     It  needs,    furthermore,    to  be  rated 
definitely  on  the  letter  scale  of  the  seven  steps,-  A,    B,    C  plus,   C,   C  minue,  D, 
F,   used  for   all  rating  at  the  college.      That  student-teaching  should  be   evaluated 
would  be  granted  by  anyone.     A  student  should  l-oiow  very  clearly  xvhere  his  work 
is  strong  and  where  woalc,   in  order  that  he  may  woi-k  toward  its  improvement.     Yet 
everybody  \rho  has  attempted  to   rate  a  group  of  students  typifying  every  sort  of 
personality  and  whose  teaching  has  been  done  under  conditions  carrying  greatly  in 
difficultj'-  knows  hoxv  baffling  the  task  is.      Tito  measures  have  been  taken  that,   it 
is  believed,    assure  fairness  of  rating  to  the  student   as  well  as  make  an  evalua- 
tion of  his  work  that  is  of  vjorth  to  him: 

1.  Many  analyses  of  his  vrork  are  made  by  different  visiting  members  of  the 
college  staff. 

2,  All  analyses  are  based  upon  factual  evidence. 

As  to  the  multitude  of  analyses  made,  first  the  training  teachers,   tvro  in 
nimiber,  are  concerned  daily  v/ith  the  study  of  the  student  teacher's  work  and  its 
evaluation.     Members  of  the  faculty  who  have  taught  the  student  in  the  term  prior 
to  his  student-teaching  and,  hence,   have  worked  ;vith  him  in  his  preparation  for 
student-teaching,   visit  him  at  xirork.     Finally  the  supervisors  and  directors  of 
practice  are  in  constant  touch  v;rith  the  training  centers.     All  these  persons 
assist  in  the  analysis  of  the  student's  "ivork  to  the  end  that  he  may  be  given  as 
much  productive  guidance  as  possible.     From  the  factual  evidence  submitted  by  all 
who  have  visited  the   student  and  from  the  rating  each  has  made  of  the  particular 
xrork  he  has  seen,   the  director  of  training  gives  the  final  rating. 

In  analyzing  the  work,    supervisors  are  asked  to  make  a  brief  summarj'"  of 
what  \ias   seen,    to   indicate  the  good  points  and  the  poor  points  in  terms  of  actual 
occurrence,    and  to  note  the  suggestions  made  at  the  conference  with  the  student. 
It  can  readiljr  be  seen  that  such  records  made  by  many  supervisors  and  discussed 
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xvith  the  student  cannot  help  but  reveal  his  needs  to  him  and  assist  him  in  his 
groM/th, 

The  evaluation  of  the  student's  v;ork  is  made  primarily  in  terms  of  his 
ability  to  apply  such  educational  principles  as  those  outlined  in  Chapter  IV  and 
the  degree   to  which  he  gives   evidence  of  attaining  the  outcomes  indicated  in  the 
chapters  concerned  v/ith  the  six  divisions  of  the  vrork  of  the  teacher.     These  are 
the  primary  outcomes  desired,    and  the  student's  ivork  v/ill   be   evaluated  accordingly. 

For  convenience  these  will  be  summarized  here: 

I.  Studyihg  Children 

To  vifhat  extent  is  the  student  able  to  make  accurate  observations 
of  children  and  keep  systematic  records  of  his  findings? 

II.     Planning,   Teaching,    and  Recording 

In  what  vjslJS  does  the  student  show  appreciation  of  and  the 

povrer  to  apply  principle? 

lihat  ability  has  he  in  planning? 

In  the  large? 

In  the  daily  plan? 
Can  he  rouse  the  desire  to  learn  in  others? 
To  what   extent  can  he  guide  children  in  learning? 
Is  he  developing  the  habit  of  recording  accurately  and  of 
analyzing  records  as  a  basis  for  further  planning? 
VJhat  skill  has  he  developed  in  note-taking  as  a  techniq.ue  of 
teaching? 

in.     Caring  for  Routine 

To  what  extent  does  the  student  have  the  cooperation  of  chil- 
dren in  managing  routine? 

Has  he  routinized  mechanical  matters  to  a  satisfactory  degree? 
Vi/hat  materials  of  his  oivn  has  he  collected?  How  well  are  they 
filed? 

IV.     Participation  in  School  Activities 

What  are  the  student's  relationships  with  the  faculty? 
^/hat  responsibilities  does  the  student  share  for  the  extra- 
curricular activities  of  the   school? 

Does  he  show  understanding  of  the  teacher's  part  at  a  faculty 
meeting? 
Does  he  cooperate  effectively  in  school  routine? 

V.     Participation  in  Community  Activities 

liifhat  ability  has  the  student  shoivn  in  mailing  satisfactory  con- 
tacts vfith  parents? 

To  what  extent   is  he  able  to  select,   organize  and  use  materials 
of  instruction  found  in  the  communities? 

Does  he  indicate  the  disposition  and  ability  to  assume  community 
leadership? 

VT.     Developing  Personal  Fitness  for  Teaching 

Is  the  student  intelligently  aware  of  his  own  professional  needs? 
Does  he  sSiow  desire  for  further  development? 
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In  oi^dei'  to  a£3sist  further  in  tin:   evaluation  of  the  viork,  a  series  of  seven 
forns  has  been  developed  for  purposes  of  recording  data  about  each  student's 
teaching  experience.  All  are  ooncemed  viith  the  evaluation  of  a  student's  ;vork 
and  are  planned  to  furnish  the  student  with  an  instnmient  of  self -evaluation. 
Brief  descriptions  and  copies  of  the  forms  follow: 

Form  1  (purple).  Materials  Available  for  Student  Teaching,  On  this  sheet 
titles  of  the  units  prepared  before  going  to  the  training  center  are  entered  by 
the  student.  At  the  end  of  the  student-teaching  term  coinmonts  and  critical 
evaluation  of  the  way  the  unit  worked  out  in  practice  are  entered  by  the  student 
and  the  training  teacher.  The  forms  are  then  given  to  the  director  of  student- 
teaching  who  discusses  their  contents  vjith  the  professionalized  subject  matter 
instructors  concerned. 

Form  2  (yellow).  Observation  of  Student  Teaching  Record.  This  form  is  used 
by  the  student  and  all  who  observe  him  teach.  It  is  meant  to  furnish  a  record 
of  a  single  teaching  exei'cise.  It  is  from  the  accumulation  of  many  of  these 
records  that  a  final  summary  of  student- teaching  progress  is  made.  No  expression 
of  opinion  as  to  general  ivorth  except  as  such  opinion  is  substantiated  by  evidence 
is  given  on  these  reports.   The  student  will  frequently  analyze  his  teaching  needs 
through  study  of  his  reports  virith  those  xvho  supervise  his  work.  Since  such 
analyses  is  always  made  in  terms  of  principle  they  do  much  to  help  the  student 
develop  a  body  of  principles  which  he  is  able  to  apply. 

Fonu  3  (gray).  Student's  Efficiency  Record.  Ttiis  record  is  made  by  the 
teacher  of  practice.  Since  each  student  has  teaching  experiences  in  two  centers, 
there  v;ill  be  two  such  records.  Again,  these  records  are  made  in  terms  of  evi- 
dence, evidence  of  fitness  for  or  against  teaching.  1/1/hat  is  recorded  on  these 
sheets  summarizes  the  observations  made  by  the  teacher  of  practice. 

Form  4  (blue).  Record  of  Student  Teaching  Activities.  It  is  highly  desir- 
able that  the  second  student-teaching  experience  should  build  upon  the  fii'St; 
that  is,  that  the  whole  student- teaching  experience  should  be  continuous.  Pro- 
cesses should  not  be  emphasized  in  the  second  experience  which  have  reached  the 
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point  of  mastery  in  the  first.  The  time  is  too  short.  Therefore,  the  first 
teacher  of  practice  sends  to  the  second,  through  the  director  of  student-teaching, 
an  account  of  the  experiences  the  student  has  had  with  her,  in  order  that  there 
be  as  little  waste  motion  as  possible. 

Form  5  (pink).  Record  of  Student  Correctives.  Very  frequently  limitations 
are  shown  during  student-teaching  which  have  escaped  notice  both  by  the  student 
and  the  instructors  at  the  college.   Tlie  practical  demands  ocf  teaching  children 
bring  all  the  faculties  of  a  student  into  play.  Hence,  vreaknesses  as  well  as 
strengths  are  shown  as  never  before.  Where  weaknesses  occur  -  faulty  English, 
poor  posture,  poor  blackboard  writing,  for  example  -  note  is  made  of  such  de- 
ficiencies, the  student  told,  and  the  sheet  recording  the  deficiencies  sent  to 
the  college  instructor  most  concerned.  The  instructor  helps  the  student  overcome 
the  difficiolty  and  reports  results  to  the  director  of  training* 

Form  6  (white).  Final  Student- Teaching  Report  by  Director  of  Student  Teach- 
ing, From  all  the  data  gradually  accumulated,  the  director  of  student-teaching 
makes  her  final  estimate.  Here,  of  necessity,  judgment  does  enter  in,  but  it  is 
judgment  substantiated  in  every  case  by  evidence  offered  by  many  observers  and 
always  in  terms  of  fact. 

Form  7  (white).  Summary  of  Student  Records  Sent  to  County  or  City  Depart- 
ments of  Education.  Form  7  includes  in  addition  to  the  summary  of  the  student- 
teacher's  record,  a  summary  of  the  main  features  of  all  the  rest  of  his  records 
at  the  college.  It  attempts  to  show  the  supervisor  in  the  field  how  far  the 
college  xvas  able  to  talce  the  student  in  his  preparation  for  teaching,  in  order 
that  .they  may  continue  the  preparation  from  the  point  vjhere  the  work  at  the 
college  stopped. 

Tiie  student  is  urged  to  consult  his  records  and  read  for  himself  the  history 
he  is  making.  He  is  urged  never  to  let  a  comment  with  which  he  does  not  agree  go 
unchallenged.   The  records  are  made  to  aid  the  student  in  becoming  the  best  pos- 
sible teacher  of  children.  It  is  hoped  that  he  will  use  them  for  that  purpose. 
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Suggestions    to  Students 
1»     Study  the  various  forms  used  for  student-teacliing.     Use  them  for  purposes 

of   self-evaluation, 
2.     Assign  yourself  a  ratintj.     Ask  other  students  to  rate  you.     Discuss  the 

results. 
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